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Abstract

Over the past decades, e-Learning has become one of the 

significant education policies for multicultural education. 

Therefore, this study aims to explore how frontline teachers 

used e-learning pedagogy to strengthen ethnic minority 

(EM) students’ motivation in learning Chinese History in 

Chinese as a second language. (CSL)It also aims to explore 

the effectiveness of using e-Learning for learning Chinese 

History in Hong Kong, a multicultural context. The research 

team worked with the teachers to design the teaching 

materials and learning activities in a Hong Kong secondary 

school. Then, they investigated the EM students' perceptions 

about the pedagogy by questionnaire, interviewed the 

teacher, and evaluated and reflected on the whole e -

Learning design in a Chinese History classroom. Research 

findings revealed that EM students ' learning motivation 

improved significantly by e-Learning and related 

pedagogies for one year. Results indicate that the vocabulary 

of the EM students is expanding and their speaking 

capability is developing. Implications for teacher education 

and future direction were discussed. 
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Acquisition 

Introduction 

Hong Kong’s population is 92% ethnically Chinese (Census, 2021), but its colonial history (1842–1997) 

introduced South/Southeast Asian communities (e.g., Indians, Pakistanis, Nepalis) who worked as professionals, civil servants, 

and laborers under British rule. After the 1997 handover, most stayed, and their numbers grew, though they remain 

a minority (e.g., 6.8% of kindergarten students in 2016). 

The term "ethnic minorities" (EM) is widely used in policies but is unpopular among these communities, who prefer identities 

like "Hong Kong Pakistani" to reflect their belonging (Kapai & Singh, 2018). However, the label persists because it highlights 

their marginalized status, facing higher poverty rates (24.6% vs. 14.7% citywide in 2016) and systemic barriers in education 

and employment (Ki, WW et al., 2024) [28]. 

Since 2017, Chinese History has served as a fundamental subject throughout the six-year junior secondary curriculum in Hong 

Kong. Students are expected to expand their knowledge and gain deeper insights into China's historical evolution and 

contemporary social development while studying Chinese history and culture, while cultivating global awareness (HKEDB, 

2017, p. iii). This learning process fosters national identity, civic consciousness, and cultural belonging, enabling students to 

connect with their heritage and strengthen their ties to Chinese culture (Cheung, Loh & Shum, 2024) [4]. 

Nonetheless, the Chinese language has long been considered a very difficult language to learn, particularly to those EM 

students with an alphabetic language background (Loh & Tam, 2017) [21]. Their learning difficulties are manifold. First, the 

Chinese History texts are incomprehensible to EM students as the genre and vocabularies used are unfamiliar and not explicitly 

taught. Second, it is difficult for them to discuss the historical events with their Chinese classmates in class as they have neither 

related background knowledge nor cultural understanding. Third, the expressions of their historical events interpretation 

require advanced Chinese language proficiency and higher-order thinking skills. Fourth, historical concepts can be quite 

abstract, and it is difficult to use a second language to explain them. Furthermore, considering their own cultural background 

and the involvement of their own countries in different historical events being taught in the Chinese History curriculum, their 
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interpretation and evaluation of specific events may be 

different from that of textbooks, and from the perceptions of 

their Chinese peers and teachers.  

Thus, Chinese proficiency has become one of the factors 

hindering EM students’ learning Chinese History in Chinese 

as a second language.  

Studies proved that eLearning gives second language 

learners more opportunities to practise, especially in quasi-

real-world situations created with technology (Wu & Miller, 

2021) [27]. The rich media (Rico et al., 2015) [17] can attract 

students’ attention (Wu & Miller, 2021) [27], which in turn 

enhances their motivation to learn and hence the language 

proficiency as a result (Rico et al., 2015) [17]. It is crucial to 

help the second language learners build motivation. 

Given this, this study attempts to design an e-learning model 

for teaching Chinese History in Chinese as a second 

language and incorporate an e-learning approach to help EM 

students' motivation for learning Chinese History in Chinese 

as a second language. 

 

Research Questions 

This study explores the effectiveness of using e-learning in 

Hong Kong EM secondary students’ Chinese History 

subject, and whether e-learning can help EM students learn 

Chinese history and increase their motivation to learn 

Chinese history. The questions of this study are as follows: 

1. What is the EM students' learning motivation for 

Chinese history in a Chinese as a second language? 

2. Can e-learning increase EM students’ motivation to 

learn Chinese History? 

 

Research Methodology  

This study adopted design-based research. The entire study 

was conducted in a real teaching environment to understand 

how students learn, develop pedagogical theories, and 

design teaching materials to improve teaching quality. 

Design-based research is composed of three levels: theory 

generation, product design, and refinement (Cobb et al., 

2003) [6]. It aims to promote close collaboration between 

educational researchers and teachers. They build students’ 

learning paths together to solve pedagogical issues and 

enhance learning effectiveness. 

The research process included four stages: preparation, 

implementation, evaluation and promotion. The stages of 

preparation and implementation can be considered as 

research results and form an iterative cycle. The theoretical 

basis can then become more complete, and the ecological 

validity can be ensured during promotion. 

 

Research process 

Our research team collaborated with the teacher to design 

teaching materials of Chinese History with reference to the 

Genre pedagogy. Both the teacher and students perceptions 

about the learning materials and the function of Genre 

pedagogy will be elicited through Student’s reflection 

questionnaire. Interview with the teacher was also 

conducted. The entire research process includes: (1) 

Design/redesign; (2) Implementation; (3) Evaluation; and 

(4) Promotion.  

 

Participants  

Participants of this research included the EM students from 

a secondary school in Hong Kong. There were 2 Secondary 

one classes in total with 80 students per class (N=80), and 

one teacher teaching Chinese and Chinese History.  

The student participants came from Nepal, Pakistan, the 

Philippines and India. This school uses English as the 

medium of instruction in non-language subjects to suit the 

students’ needs. The teacher flexibly adopts teaching 

languages suitable for students to acquire understanding in 

CSL and Chinese History on the principle that students are 

taught according to their abilities and in a progressive 

approach. 

This study's participants included 80 Secondary One NCS 

students and a Chinese history teacher from a local school in 

Hong Kong. The effectiveness of using the e-platform 

mLang to teach Chinese history was observed. 

Drawing on the Self-determination Theory and Second 

Language Acquisition Theory, the research team studied the 

participants' assignments and combined the analysis of the 

teacher’s interview and the students’ questionnaires. Based 

on the opinions of the teacher’s interviews and the research 

results, the team examined whether and how e-learning can 

improve EM students’ motivation in learning Chinese 

history. 

 

Literature review 

Studies about e-Learning for inclusive education 

Since the onset of the COVID-19 pandemic, traditional 

learning environments have been supplemented by online 

and interactive learning platforms. During this change, many 

challenges and obstacles have needed to be overcome 

(Garad et al., 2021) [11]; researchers have been exploring and 

investigating the best approaches and practices to continue 

the learning process online. (Almaiah, M. A.et al., 2020) [1]. 

Inclusive education ensures that all learners, including those 

with disabilities, socio-economic disadvantages, or 

marginalized backgrounds, have equitable access to quality 

education. Many studies demonstrate the benefits of e-

Learning for Inclusion education. For example, emphasises 

its accessibility, since digital platforms provide flexible 

learning opportunities for students with disabilities, 

language barriers, or geographical constraints. Besides, 

some scholars focus on personalisation by those adaptive 

learning technologies (e.g., AI-driven tools) that tailor 

content to individual needs. (Kukulska-Hulme, 2021) [13]. On 

the other hand, some researchers have proposed 

Multilingual Support: subtitles as an inclusive education, 

such as translations, and voice-assisted tools (e.g., text-to-

speech) help non-native speakers engage with content 

(Kukulska-Hulme, 2021) [13]. 

According to recent studies, four advantages of e-Learning 

were identified: proposing new learning strategies, applying 

mobile learning to seldom-considered subjects, applying 

mobile learning to seldom-investigated domains, and 

investigating seldom-discussed issues. (Lai, C. L, 2020) [20]. 

It was found that most of the e- Learning studies focused 

more on comparing different mobile learning modes for 

finding more effective mobile learning approaches rather 

than comparing the impacts of mobile learning with 

traditional instruction. Moreover, those studies focused 

more on learners’ higher order thinking performance and 

learning behaviors. (Lai, C. L, 2020) [20]. However, few 

studies have investigated the e-Learning practice as 

inclusive education in Hong Kong multilingual classrooms 

and how ethnic minorities can benefit from the e-Learning 

approach.  

 

http://www.multiresearchjournal.com/


International Journal of Advanced Multidisciplinary Research and Studies   www.multiresearchjournal.com 

1677 

Intrinsic Motivation of Second Language Learners 

Many studies have evidenced that students’ learning 

motivation plays a crucial role in second language learning, 

and their willingness to receive input from their teachers 

(Wu & Miller, 2021) [27]. Moreover, study shows that self-

efficacy plays a vital role in EM students’ capacity to 

sustain and enhance their learning motivation in CSL 

classroom (Cheung &Yang, 2023). 

According to Ryan and Deci (2004), motivation refers to “[a 

person] to be moved to do something” (p. 54), which can be 

intrinsic or extrinsic (p.55). The former implies one wants to 

do something because of their interest (e.g., feel curious or 

enjoyable), where the latter implies that one wants to pursue 

another outcome (e.g., parents’ approval or a good grade) 

(Ryan & Deci, 2002) Research indicates that intrinsic 

motivation positively correlates with language learning 

outcomes. Learners who are intrinsically motivated tend 

to:1. Engage More Deeply: learners are more likely to 

engage in meaningful and purposeful activities, such as 

reading literature or participating in conversations, which 

enhances their language skills (Dörnyei & Ushioda, 2011). 

2. Persist Through Challenges: These learners are more 

resilient in facing difficulties, often seeking solutions and 

strategies to overcome obstacles (Schunk, 2012) [19]. 3. 

Intrinsic motivation fosters a more positive attitude towards 

learning, reducing anxiety and increasing enjoyment in the 

learning process (Gardner, 1985). 

Drawing on the theories, this study assumed that intrinsic 

motivation plays a more vital role in EM students' language 

learning as the learners feel satisfied and fulfilled during the 

learning process. 

 

Self-determination and Motivated Engagement in 

Language Learning 

Self-determination theory (SDT), developed by Deci and 

Ryan (1985), serves as a foundational framework for 

understanding intrinsic motivation. According to SDT, 

intrinsic motivation is fostered when learners experience 

autonomy, competence, and relatedness. In language 

learning, these needs can significantly impact learners' 

motivation and, consequently, their performance. 

Intrinsic motivation refers to the drive to engage in an 

activity for its inherent satisfaction and enjoyment rather 

than for external rewards. In the second language learning 

(SLL) context, intrinsic motivation is crucial in how learners 

approach acquiring a new language, influencing their 

persistence, engagement, and overall success. 

Self-determination Theory of Motivation (Deci & Ryan, 

1985; Ryan & Deci, 2002) proposed that students’ intrinsic 

motivation developed under the simultaneous influence of 

internal and external factors.  

People feel that they can: 

(1). React to the environment effectively (Competence) 

(2). Connect to others and interact with them (Relatedness) 

(3). Make choices for their behaviours, instead of being 

completely controlled by others (Autonomy). 

 

If these needs are satisfied, the behaviours motivated by 

external factors will gradually become internalised and a 

component of the self. 

Drawing on the theories of Self-determination Theory, this 

study incorporated intrinsic motivation into the e-Learning 

approach for EM students learning Chinese history in 

Chinese as a second language, which can lead to more 

effective and enjoyable learning experiences. Strategies 

include: 

(1). Creating Engaging Content: Incorporating the subject 

topics of interest to learners can boost intrinsic 

motivation. 

(2). Fostering a Supportive Environment: The teacher 

and students provided constructive feedback through an 

mLang platform, which can enhance learners' feelings 

of relatedness and competence. 

(3). Encouraging Autonomy: Allowing EM students to set 

goals and choose learning paths by designing their 

flashcards can increase their intrinsic motivation. 

 

Students’ intrinsic motivation increased by e-Learning 

Based on the principles of self-determination theory, the e-

Learning approach adopted by this study offered students a 

platform on which they could construct and share 

knowledge. This pedagogy also enhanced the students’ 

intrinsic motivation in learning Chinese history (Ryan & 

Deci, 2002). It also gives second language learners more 

opportunities to practise, especially in quasi-real-world 

situations created with technology (Wu & Miller, 2021) [27].  

Firstly, the teacher will arrange for students to extend their 

learning from Chinese history to the making, sharing, and 

learning of mLang flashcards. To encourage EM students, 

the teacher will provide the learning content to increase their 

autonomy in studying Chinese History. 

Secondly, regarding relatedness, students and the teacher 

can discuss interesting topics. The interaction of mLang 

flashcards strengthens the relatedness among students and 

between students and the teacher. 

In addition, in terms of competence, the e-Learning platform 

allows students of different learning modes to express ideas 

through multimodal approaches such as photo taking, audio 

recording, and writing. Students with different proficiency 

levels in Chinese, abilities, and interests can also contribute 

their knowledge, enhancing competence. 

 

The Design of eLearning and CSL Learning Theories 

“Lang” stands for “language”, where “m” carries a number 

of meanings. First, “m” stands for “mobile learning”, which 

refers specifically to the nature of the online platform which 

allows seamless learning; and “multimodality”, which refers 

to the multimodal materials (e.g., texts, pictures and audio 

tracks) available and being generated by teachers and 

learners on mLang as teaching examples and language 

learning outcomes respectively; and also “multilingual” and 

“multicultural”, referring to how learners from different 

cultural backgrounds speaking other languages as their 

mother tongues can learn different languages via mLang 

together simultaneously; as well as “motivation”, referring 

to the design of mLang which is guided by SDT, and 

determined to offer CSL learners the autonomy to choose 

what and how much they want to learn, while making the 

learning materials more relevant to their daily lives for 

connecting with their peers to (re-)build their sense of 

competence when completing various mLang tasks. The 

goal is to turn students into “masters of their learning”, with 

the three key elements of SDT (i.e., students’ basic 

psychological needs for effective learning) adequately 

covered in their learning process (Loh et al, 2024) [23]. 

One special vehicle developed by the research team is a kind 

of electronic do-it-yourself flash card called ‘mLang’. 

Unlike conventional flash card software, which try to spoon-
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feed students, mLang’ is a cloud-based system for students 

to create what they are interested in and contribute them as 

shared learning content. Teachers can set up projects where 

students can create cards anytime, anywhere, and thus use 

the tool as a seamless platform that connects their life 

situations and classroom learning. Each card must have a 

photo, a voice recording, and text. It is multilingual and 

multimodal. 

The flashcard format was adopted for several reasons. 

Nation (1982, 2001) points out that, as one of the widely 

recognized ways to assist vocabulary learning, flashcards as 

a mobile tool can help learners to master large number of 

words while enabling the learning not to wear off quickly 

because it allows CSL students to learn and link up all three 

aspects of the vocabulary at once easily. 

CSL learners can master listening and speaking skills 

relatively easily. Like their native Chinese counterparts, they 

also have a wealth of life experiences. Therefore, mLang 

serves as a platform to systematically recall, retrieve, and 

retain their “mental lexicon” by themes covered by the 

teachers. These words reflect their interest, creativity, and 

their daily lives. They can take photos or download pictures 

(i.e., meaning of the learning object) from the internet and 

record audio clips (i.e., the pronunciation, in Chinese or 

other languages) about their ideas. In this way, the students 

are making use of multimodal resources to convey ideas 

about their individual learning interests and needs, and their 

teachers can teach them how to write the characters (i.e., 

written form) if they do not know. Teachers can also 

demonstrate the correct pronunciation in Chinese if the 

students can only speak English or their mother tongues, or 

when they have made mistakes. They can integrate and learn 

the three core components of character on the spot as the 

learning content is largely based on the learners’ own 

decisions. More importantly, the students do not solely rely 

on their teachers and the pre-designed materials to learn 

receptive vocabulary; they generate productive vocabulary 

(Webb, 2008) [26] that helps to stimulates the whole class 

even in the beginning stage of their learning. This has been 

found to be an effective way to expand students’ 

vocabulary, enrich the learning content by using the Chinese 

language to share their daily lives, and led to more 

sustainable learning outcomes. The three core components 

of SDT are also fulfilled, as the students can choose the 

words they want to learn (i.e., sense of autonomy) from their 

life experiences (i.e., sense of relatedness), which they 

found easy and enjoyable (i.e., sense of competence). The 

following is an example of the assessment of an e-learning 

platform. 

 

 
 

Fig 1.2: Assessment of e-learning platform: From spoken to written language 
 

Data collection 

Student’s Questionnaire 

An online questionnaire was sent to 80 students from two 

classes, and 68 students have completed it. 

Semi-structured interview 

A semi-structured interview was conducted after the 

completion of the research. Sets of questions about the 

impact of e-Learning upon EM students’ understanding of 

history concepts, as well as their learning motivation, were 

constructed for the interview. The researchers did not 

strictly follow a formalized list of questions. However, they 

asked more open-ended questions, allowing for a discussion 

with the interviewee rather than following a straightforward 

question-and-answer format. The interview lasted for 

approximately one hour. One Chinese history teacher was 

invited to participate in the interview.  

Students’ assignments 

Students’ assignments were collected upon completion of 

the activities for data analysis. Their works were evaluated 

to assess their understanding of the history concepts and 

their performance in e-Learning related activities. 

 

Research Result  

1. The motivation of EM students in learning Chinese 

History in Chinese as a second language 

According to the teacher’s interview, EM students’ 

motivation in learning Chinese History was affected by 

ethnic and cultural differences. Here are the opinions of the 

teacher interview: 

I think the first difficulty for students to learn Chinese 

history in Chinese is that they are not interested in Chinese 

history because they do not have a sense of identity. Maybe 
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they think they are Filipino, Indian or Pakistani, so why 

should they learn Chinese History? That is why they will 

feel a sense of distance and, therefore, have less motivation 

to learn. 

 

Findings from the students’ questionnaire 

 

 
 

Fig 2: Result of the student questionnaire 
 

Coding scheme: Strongly agree=5; Agree = 4; neutral: 3; 

disagree =2; strongly agree:1 

 

To enhance students’ self-efficacy in learning Chinese 

history in Chinese: According to the result of the 

questionnaire, EM students complete their Chinese history 

homework more efficiently through e-Learning and 

therefore have a higher sense of self-efficacy in learning 

Chinese history  

 

 
 

Fig 2.1: Distribution of respondents ‘confidence in their 

assessment of Chinese History owning to the exercise of mLang 
 

As paper-and-pencil assessment is complex for many EM 

students who are weak in Chinese writing, mLang uses the 

audio recording mode to help them complete the tasks 

related to the lesson topics more quickly. Here are the 

opinions of the teacher: 

Maybe our worksheets are tricky. Students with poorer 

grades may feel frustrated in doing the worksheets because 

many questions are more difficult and require critical 

thinking. However, when they do the mLang homework, it 

is more straightforward and encouraging. Especially when 

EM students are required to express themselves in Chinese, 

not all like it because they are shy. If mLang cards are used, 

students need to read the cards instead of talking to others. 

So, the relatively shy students will not mind doing 

homework with mLang cards. 

 

(2) To deepen NCS students’ understanding of Chinese 

historical concepts 

As e-Learning emphasises self-directed learning, students 

construct knowledge by creating personalised flashcards. It 

helps EM students deepen their understanding of historical 

concepts by evaluating the issue of Chinese history (See 

Figure 2.2: Students’ critical comments about Chinese 

history through an e-learning platform.) 

 

 
 

Fig 2.2: EM students’ comments about Chinese history through an 

e-Learning platform 
 

As e-platforms create a seamless learning space, EM 

students have plenty of opportunities to use keywords in 

Chinese history outside the classroom and effectively 

consolidate their knowledge of history vocabulary. Here are 

the opinions of the teacher: 

We often ask the students to speak more Chinese history 

vocabulary. For example, for the reasons of Zhang Qian’s 

mission to the West Regions, they may need to choose the 

five most important words, such as Xiongnu, invasion, 

Heqin (marriage alliance) policy, and ambition. 

According to the opinions of the teacher interviewed and the 

research findings, the seamless learning space and multiple 

learning modes created by the flashcards have effectively 

enhanced the motivation of EM students in learning Chinese 

History. The following are the responses of the teacher 

interviewed: 

Though the traditional approach is more meticulous, when it 

comes to many practices, it is important to rely on the 

flexibility and immediacy of the e-platform. This allows the 

students to be reminded promptly, respond, and make 

corrections more quickly. We also used animations and 

shared videos on the platform. With the abundance of tools 

and platforms for e-learning nowadays, it is helpful for EM 

students to enhance their motivation in learning, whether in 

listening, speaking, reading or writing. 

 

(3) To enhance NCS students’ motivation in speaking 

Chinese 
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Fig 2.3: Distribution of respondents ' motivation to speak Chinese 

through the mLang platform 

 

The e-Learning platform encourages students of all levels of 

Chinese to use the audio recording function, together with 

the reading aloud training, to gradually develop from the 

initial word level to the sentence level and finally to the text 

level. It helps students develop their Chinese oral skills. The 

following are the comments from the teacher: 

Since mLang checked students’ translations and 

pronunciation of Chinese and English sentences to make 

them more accurate. This is a step-by-step process of 

building up from the most straightforward flashcard design 

to the final oral presentation. The emphasis is on 

encouraging students to try it first, moving from the simple 

to the difficult, from words to sentences and finally to 

presentations. This is also a learning process. Developing 

this habit will also help them express themselves more 

often. (See Figure 2.4: Students' e-flashcard of Lexicon on 

the e-learning platform.) 

 

 
 

Fig 2.4: Students' e-flashcard of Lexicon on the e-Learning 

platform 
 

The e-Learning platform provides students with more 

independent learning opportunities. Students can design 

their Chinese history flashcards according to their wishes, 

which helps enhance their intrinsic motivation and deepens 

their learning. Here are the opinions of the teacher: 

As they can choose the most crucial words independently, it 

may be easier for them to choose the most impressive 

things. Sometimes, certain words are given to them by the 

teacher, and they have already mastered them, so they may 

not find the words very necessary. For example, they know 

the “Heqin policy” early on but don’t know “invasion” in 

Chinese so that they may make mLang flashcards. As they 

have autonomy, they find the pronunciation and pictures 

independently and can also save the flashcards. They can 

later revise the cards before exams. It could be a writing 

mode for them to revise before exams. 

 

(4) The interaction between the teacher and students helps 

enhance EM students’ motivation in learning Chinese 

History 

The e-learning platform requires close communication and 

frequent feedback between teachers and students. This 

interaction can effectively foster the relationship between 

teachers and students while enhancing students’ motivation 

to learn. 

The e-platform creates more collaborative learning spaces 

for EM students, such as peer assessment and flashcard 

sharing, which help deepen their learning through 

interaction. Here are the comments from the teacher: 

When they finished the mLang cards, they were asked to 

share them with other students. In addition, other Chinese-

speaking students served as language ambassadors when 

they did the group project. Since each student had to share, 

the Chinese-speaking students served as language 

ambassadors to listen to the pronunciation and intonation of 

the EM students. The EM students can pronounce the sound 

roughly, but also have great difficulty with Chinese. Having 

the help from Chinese-speaking students in pronunciation 

will help make their mLang cards and the direction of their 

final plan. 

 

(5) To cater for the learning differences and acquisition of 

Chinese vocabulary through diversified learning modes 

Through making personalised electronic Chinese flashcards, 

students were able to develop their self-learning skills. On 

the other hand, the multiple learning modes, such as peer 

assessment and group reports, effectively developed 

students’ Chinese listening and speaking skills. Here are the 

opinions from the teacher interviewed: 

The mode of worksheets is mainly focused on writing, so it 

does not cater to the needs of EM students who prefer audio 

or verbal expression. For example, some students are 

interested in reading and writing, while others prefer 

listening and speaking. mLang integrates listening, 

speaking, reading, and writing, especially encouraging 

students to participate more in the speaking part. Pictures 

can also help reinforce memory. mLang is also popular with 

students as a multimedia learning method. If everything is 

about reading and writing, learning will be boring. mLang is 

more diverse and more appealing to students in terms of 

teaching. (See Fig.2.5) 

 

 
 

Fig 2.5: Students' e-flashcard recording (spoken language) on the 

e-Learning platform 
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Fig 2.6: Distribution of respondents' acquisition of Chinese 

vocabulary through the mLang platform 

 

According to the questionnaire results, EM students are 

more effective in learning Chinese vocabulary through E-

learning, which can help EM students with lower Chinese 

proficiency learn vocabulary independently by making their 

favourite flashcards and enhancing their motivation in 

learning. Here are the comments from the teacher: 

We taught the interaction between two Han dynasties and 

the West Regions, and making flashcards was helpful 

because the topic was very broad. Flashcards are vital to 

mastering history vocabulary, as they allow us to master the 

key history vocabulary. Since mLang helps students master 

historical vocabulary, it has the effect of independent 

learning and improving their motivation. 

 

Discussion and Implications  

The results of the project showed that EM students had low 

motivation in learning Chinese history in Chinese as a 

second language, mainly in the following three aspects: 

1. EM students lack the motivation to learn Chinese 

history due to cultural differences. 

2. EM students have difficulty acquiring key vocabulary 

due to their lack of Chinese language skills. 

3. EM students have difficulty grasping the concepts of 

Chinese history due to their limited Chinese language 

skills. 

 

After a year of intervention, the research team found that e-

Learning facilitated collaborative learning, including group 

reports and peer assessment, to exert the effects of 

scaffolding on the one hand. On the other hand, it increased 

students’ sense of belonging and effectively improved their 

motivation in learning Chinese history in a Chinese as a 

second language classroom. Students can use e-Learning 

tools to complete their tasks confidently, acquire more 

vocabulary, and develop their Chinese speaking skills. This 

is mainly because e-Learning enhances students’ intrinsic 

motivation in different aspects. For example, the e- Learning 

platform allows students to use spoken Chinese to complete 

tasks efficiently. Compared to paper-and-pencil assessment, 

it undoubtedly increases their self-efficacy in using Chinese 

to learn Chinese history and confidence in Chinese oral 

expression. 

 

Integrating Multilingual & Culturally Responsive e-

Learning for Inclusive Education 

This paper reinforces the view of using e-Learning as an 

inclusive pedagogy for the EM students, as a right to 

participate in educational practices and explains how 

teachers can strategically draw on appropriate e-Learning 

pedagogies to enhance students’ intrinsic motivation for 

learning Chinese history in Chinese as a second language. It 

is suggested that teachers should integrate multilingual and 

culturally responsive e-Learning to ensure that digital 

education respects and reflects learners' cultural 

backgrounds, languages, and lived experiences. Suggesting 

prioritizing relationships and online communities is a 

promising strategy for engaging y in language and cultural 

learning opportunities. (Shilling, A. J., 2020) [32] For 

example, Chinese history teachers can provide multilingual 

subtitles for marginalized learners on the e-Learning 

platform to enhance students’ engagement, comprehension, 

and inclusivity. At the same time, since most ethnic minority 

students come from economically disadvantaged families, it 

is suggested that future research explore the digital divide in 

low-resource settings, which leads to the research of digital 

inclusion emphasising access and meaningful participation. 

 

Conclusion 

This study has examined why and how the e-Learning 

approach as an inclusive education effectively enhances the 

EM students' motivation to learn Chinese History in Chinese 

as a second language. It suggests that a well-designed online 

learning platform and pedagogy should pay attention to the 

learners' difficulties, improve their motivation, and carefully 

consider adopting technology in the teaching and learning 

process. While online learning eradicates time and space 

constraints, future research may focus on Inclusive 

eLearning, which ensures equitable access for all culturally 

diverse learners, including those with learning disabilities, 

socio-economic disadvantages, or ethnic minorities.  
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