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Abstract

Self-learning is an indispensable process for students; it 

helps them systematize knowledge, discover new things, and 

develop themselves. This study is conducted to improve 

understanding of the role of lecturers in students’ self-

learning process and how lecturers can influence this 

process. Using structural equation modeling and 

bootstrapping analysis, this study tests the hypotheses on a 

sample of 891 students. The results demonstrate that once 

credibility is established through building sincerity, 

attraction, and professionalism, lecturers can inspire 

learning and thus promote students' self-learning behavior. 

This study enhances understanding of lecturers' impact on 

students' self-learning by applying SCT, framing lecturer 

credibility through sincerity, attractiveness, and 

professionalism to boost authenticity and persuasion. It also 

uses CET to explore how positive emotions from lecturer 

credibility inspire self-learning, positioning inspiration as an 

emotion arising from cognitive processes. The study also 

integrates SCT and CET to predict self-learning via 

inspiration, emphasizing lecturers' role in students' 

psychological development. 

Keywords: Self-learning Behavior, Inspirational Mechanisms, Lecturers, Cognitive-Emotional Theory, Source Credibility 

Theory, Vietnam 

Introduction 

A learner’s ability to self-learn and conduct research distinguishes universities from other educational institutions. Universities 

teach students to learn, self-learn, research, and apply knowledge to solve real-world problems. Self-learning is a practical need 

for students and a lifelong task, not just during their academic years, because the ocean of human knowledge is infinite and 

much broader than the knowledge that students can acquire in school. Additionally, to face the knowledge economy, students 

also need to change their mindset and thinking, engaging in self-learning and research with the support of lecturers (Hussein et 

al., 2023). At the core of university education is self-directed learning (SDL), where academic success depends heavily on a 

student’s ability to learn autonomously. Beyond improving grades, self-learning nurtures critical thinking, creativity, and 

problem-solving skills (Yen et al., 2022) [49]. Recognizing its importance, education systems worldwide are reforming curricula 

and teaching methods to meet 21st-century demands. However, promoting self-learning presents challenges, especially amid 

the 4.0 Revolution, requiring universities and educators to adapt. 

Vietnam’s education system has expanded rapidly in recent decades (Pham, 2016), yet significant hurdles remain in delivering 

quality education. A critical issue is the shift from teacher-centered to learner-centered education, preparing students to take 

responsibility for their own learning (Ngan et al., 2025). While Vietnamese universities encourage self-learning, students often 

struggle with this approach due to limited independent learning skills (Yen et al., 2024). Traditional teaching methods, 

insufficient resources, and a lack of awareness about self-learning’s importance further hinder progress (Dao et al., 2025) [9]. 

Research on self-learning increasingly focuses on internal motivation—engaging in learning for its inherent satisfaction rather 

than external rewards (Liu, 2015) [28]. According to self-determination theory, learners thrive when they feel autonomous and 

competent (Ryan & Deci, 2000) [37]. However, Wen (2022) [46] found that emotional engagement is often overlooked in self-

learning. A study of 211 Beijing university students revealed that emotional interactions significantly enhance knowledge 

construction, suggesting that fostering emotional connections can improve self-learning environments. Further studies 

highlight the impact of positive emotions, family support, and goal achievement on self-learning (Annuar et al., 2021) [4]. 

However, emotions are complex. An et al. (2022) [3] demonstrated that technology acceptance boosts self- learning when
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mediated by positive emotions. Similarly, Li et al. (2024) [27] 

found that metacognitive skills influence self-learning 

through psychological resilience and interpersonal 

communication, while Yang et al. (2024) [47] linked 

perceived stress to self-learning via psychological capital. 

While existing research underscores the role of emotions in 

self-learning, the influence of lecturers remains 

understudied. Although self-learning demands student 

initiative, lecturers play a crucial role in guiding, motivating, 

and structuring learning activities (Hisham et al., 2025) [22]. 

Future research should explore how educators can cultivate 

emotional engagement and create supportive environments 

for independent learning. 

In summary, self-learning is vital in higher education but 

faces challenges in Vietnam due to traditional teaching 

methods and student readiness. Internal motivation, 

emotional engagement, and lecturer support are key factors 

that can enhance self-learning effectiveness. Addressing 

these elements will help bridge gaps in Vietnam’s education 

system and better prepare students for lifelong learning. 

Thus, to better understand the role of lecturers and the 

mechanisms for their influence on students' self-learning 

behavior, the current research applies the Cognitive-

Emotional Theory (CET) proposed by Arnold (1960a,b) [5, 

6], integrated with the Source Credibility Theory (SCT) 

proposed by Eisend (2006) [12]. This research will improve 

our understanding of the potential causal relationships 

between students' perceptions of lecturers and students' 

emotions and self-learning behavior. It will also provide 

pedagogical suggestions on how to create positive emotions 

that promote students' self-learning behavior in the context 

of universities in Vietnam. 

 

Literature Review 

Theoretical framework for self-learning behavior 

This study establishes its theoretical foundation on CET 

while incorporating elements from SCT. CET postulates a 

tripartite cognitive-emotive-behavioral framework wherein 

cognitive appraisals trigger emotional responses that 

subsequently influence behavior (Verhagen & Van Dolen, 

2011) [44]. The integration of these theories provides a 

comprehensive mechanism for examining how lecturer 

characteristics stimulate SDL among students, offering a 

nuanced understanding of the psychological processes 

underlying educational motivation. 

The cognitive appraisal phase involves students' evaluation 

of lecturers as informational stimuli (Akram et al., 2017) [2]. 

Drawing from SCT, this process emphasizes source 

credibility as a critical determinant of educational influence 

(Eisend, 2006) [12]. Lecturer credibility comprises three 

fundamental dimensions that shape student perceptions. 

Sincerity reflects the congruence between a lecturer's 

expressed knowledge and authentic beliefs, where students 

assess veracity through verbal and nonverbal consistency 

(Jensen et al., 2021) [25]. Attractiveness, while often 

associated with physical appearance, more significantly 

encompasses dynamic presentation skills, intellectual 

engagement, and charismatic delivery that enhance content 

receptivity (Eisend, 2006) [12]. Professionalism manifests 

through subject-matter expertise, pedagogical competence, 

and structured knowledge dissemination, establishing the 

cognitive authority necessary for student acceptance of 

instructional content (Eisend, 2006) [12]. 

The emotional mediation phase explains how credibility 

perceptions evoke affective responses (Reisenzein, 2009) 
[36], with positive evaluations triggering inspiration - a 

motivational state characterized by transcendent reactivity to 

excellence (Thrash & Elliot, 2003) [40]. Inspiration operates 

through two distinct yet interrelated dimensions. Trait 

inspiration represents a stable disposition toward goal-

directed arousal, while state inspiration constitutes transient 

yet potent reactions to external stimuli such as compelling 

lectures. This emotional response shares functional parallels 

with other affective states in CET's framework (Arnold, 

1960a) [5], serving as a sustaining mechanism that maintains 

goal pursuit despite interim challenges (Donoghue & De 

Klerk, 2009) [11]. Within educational contexts, inspired states 

function as the critical link that converts lecturer credibility 

into durable learning motivations (Izogo et al., 2020) [24]. 

The behavioral outcome phase manifests as SDL, defined as 

autonomous knowledge acquisition characterized by specific 

competencies. Learners engaged in SDL self-formulate 

objectives (Siminică & Traistaru, 2013) [38], curate learning 

resources independently (Liu, 2015) [28], and sustain effort 

without external mandates (Oliveira & Simoes, 2006). 

Importantly, lecturers influence SDL indirectly through 

inspirational stimulation rather than directive control, 

thereby preserving the essential learner agency that defines 

self-regulated competency development. This distinction 

maintains conceptual fidelity with SDL's core theoretical 

tenets while acknowledging educators' role as motivational 

catalysts. 

The synthesis of CET and SCT elucidates a sequential 

pathway from lecturer credibility through inspired affect to 

SDL engagement. This theoretical integration makes three 

significant contributions to educational psychology. First, it 

clarifies non-directive educator roles in autonomous 

learning environments. Second, it identifies affective 

catalysts as critical components for sustained self-education. 

Third, it establishes measurable credibility dimensions that 

can inform pedagogical training programs. The model 

advances current understanding of the psychological 

mechanisms underlying SDL while providing a framework 

for future empirical research across diverse institutional 

contexts. 

 

Sincerity and inspiration 

According to Ferris et al. (2007) [14], sincerity is essential for 

influencing others, but it is not considered manipulative or 

self-serving. McAllister et al. (2015) also emphasized that 

the sincerity of an inspiring leader promotes trust and 

confidence in others, enabling them to do what they desire. 

Similarly, Yanuar et al. (2022) [48] argued that sincerity 

inspires people to perform their work and responsibilities 

even when reality sometimes does not meet expectations. In 

the context of this research, the authors argue that if 

lecturers share their knowledge, experience, and 

understanding with sincerity, this may inspire students to 

learn, enabling them to do things similar to what their 

lecturers have done or achieve what the students desire. 

Based on such arguments, this research proposes hypothesis 

H1.1: 

 

 H1.1: Sincerity positively affects learning inspiration. 

 

Attraction and inspiration 

According to Hendra and Sadiatmi (2023) [20], lecturers can 

create personal attraction by effectively managing the 
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classroom, creating engaging presentation content, and 

creating a pleasant classroom atmosphere. Attraction, in this 

way, can effectively influence learners' emotions (Hendra & 

Sadiatmi, 2023) [20]. Furthermore, Prawira and Mukhaiyar 

(2020) [35] argued that lecturers can also attract learners by 

leveraging advances in science and technology to innovate 

methods and use diverse teaching tools to create an 

engaging and pleasant learning atmosphere, inspiring 

students to learn. In the context of this research, the authors 

argue that lecturers should strive to change or diversify their 

teaching methods, be more active in sharing and consulting, 

and focus on mental energy while enhancing students' 

knowledge. Such activities can make students feel 

comfortable and more engaged with the subject and lecturer, 

building a positive self-learning attitude. Therefore, the 

authors propose hypothesis H1.2: 

 

 H1.2: Attraction positively affects learning inspiration. 

 

Professionalism and inspiration 

According to Wahidin et al. (2024) [45], professionalism is 

essential for an ideal educator and forms their character, 

which can help them lead and inspire their learners. 

Additionally, lecturers are expected to be excellent 

researchers capable of organizing the learning process 

interactively and dynamically, motivating and inspiring 

students through examples and expressive language 

(Valantinaite & Navickiene, 2024) [43]. Similarly, Wahidin et 

al. (2024) [45] argued that professionally qualified lecturers 

not only serve as guides in the classroom but also take on 

the role of leaders and inspirers, as well as agents of change 

in educational innovation. For example, in medical 

education, students prefer clinical examination activities 

over theoretical lectures in the lecture hall, because the 

instructor's professionalism not only helps students enhance 

their knowledge but also serves as a role model for them to 

aspire to (Baernstein et al., 2009) [7]. Based on these 

arguments, the authors propose hypothesis H1.3: 

 

H1.3: Professionalism positively affects learning 

inspiration. 

 

Inspiration and self-learning behavior 

Dillman Carpentier and Potter (2007) [10] explained that the 

level of emotional arousal directly affects human behavior 

(e.g., a song will inspire a person). In this regard, the 

concept of inspiration originates from psychology. It refers 

to the state of intrinsic motivation evoked by various 

external and internal stimuli that drive individuals to put 

ideas into practice and lead to autonomous behavior (Yan, 

2019). In education, self-learning is driven by internal and 

external motivations to inspire learners to acquire 

knowledge, leading to learners' static and dynamic 

development (Yan, 2019). Self-learning ability can vary by 

nature and nurture. We cannot change nature, but we can 

inspire learners by nurturing students' learning inspiration 

through emotional interactions (Yan, 2019). If emotional 

interactions are sufficient, learners can demonstrate positive 

learning motivation and fully stimulate motivation and 

interest in learning to realize the construction of their 

learning knowledge (Wen, 2022) [46]. Based on these 

arguments, the authors propose hypothesis H2: 

 

H2: Inspiration positively affects students' self-

learning behavior. 

 

The mediation role of inspiration 

From the perspective of authenticity, the phenomenon we 

call "inspiration" is ignited when we are "drawn in" by the 

vitality, beauty, and sincerity of an individual/object/event. 

We feel that something special, unique, and original is 

happening, which triggers excitement, desire, engagement, 

and subsequent movement (Tsabar, 2021) [42]. Tsabar (2021) 
[42] emphasized that this trend is nowhere more evident than 

in Hollywood movies about education. These movies talk 

about education, but in reality, they seem to reflect 

"superheroes," all of whom share a unique superpower: the 

ability to inspire. In such movies, we always see a repetitive, 

familiar, but still captivating story—the charming stars of 

the silver screen transformed into teachers, charismatic and 

sincere, entering classrooms with chaotic and unwilling-to-

learn teenagers. In less than 90 minutes and condensed into 

a few emotional scenes, these teachers inspire students to 

overcome conflicts and difficulties, strive, become diligent 

and self-reliant, achieve degrees, and hug each other 

joyfully to the tune of a hit song. These arguments are the 

basis for the authors to propose the hypothesis: 

 

H3.1: Inspiration mediates the relationship between 

sincerity and students' self-learning behavior. 

 

According to Hendra and Sadiatmi (2023) [20], the inherently 

attractive and engaging nature of lecturers also contributes 

to their leadership effectiveness, as tactics of personal 

attraction inspire learners to listen carefully, observe 

lecturers’ actions, and apply their perspectives. Additionally, 

Hendra and Sadiatmi (2023) [20] explained that using precise 

language, being punctual, and maintaining professional 

attire when teaching are part of the attraction, highlighting 

attraction and preserving the quality of teaching. Thus, 

lecturers foster a sense of closeness among learners, 

promoting admiration and motivation to emulate their 

behavior. From this perspective, the authors propose 

hypothesis H3.2: 

 

H3.2: Inspiration mediates the relationship between 

attraction and students' self-learning behavior. 

 

As experts, lecturers can provide students with meaningful 

and enjoyable learning experiences. Specifically, lecturers 

can apply theoretical concepts to practice through their 

knowledge and skills. Students will show greater 

appreciation for their expertise and be more open to 

acquiring new knowledge (Afida et al., 2023) [1]. 

Additionally, the achievements of lecturers (e.g., scientific 

research achievements) can inspire students to start 

exploring and discovering science with the hope of one day 

becoming like their lecturers. In this regard, Chakraborty 
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and Biswas (2020) [8] noted that a lecturer's research and 

development activities significantly impact and contribute to 

the quality of teaching. Lecturers' proactive efforts to update 

and develop knowledge and develop themselves 

demonstrate their professionalism and thus inspire students 

in the spirit of self-learning and self-development. Based on 

these perspectives, the authors propose hypothesis H3.3. 

 

H3.3: Inspiration mediates the relationship between 

professionalism and students' self-learning behavior. 

 

The applied theories, concepts, and research hypotheses are 

visually presented in Fig 1. 

 

 
 

Fig 1: Research theoretical model. 

 

Research Method 

To test the research hypotheses, the authors adjusted the 

measurements proposed by Eisend (2006) [12], which include 

three measurement items for sincerity, five for attraction, 

and six for professionalism. We also adjusted and applied 

the inspiration scale proposed by Thrash and Elliot (2003) 
[40], comprising four measures. Finally, this research adapted 

the scale for students' self-learning behavior proposed by 

Hung et al. (2010) [23], with five observed variables. All 

questionnaire items were evaluated using a 7-point Likert 

scale, ranging from 1 (strongly disagree) to 7 (strongly 

agree). The survey was completed on Google Forms and 

conducted over three months, from November 2024 to 

January 2025. 

The sampling methods chosen in this study were random 

sampling and direct survey. Data were collected at 

university or city libraries in Ho Chi Minh City, Vietnam. 

The participants were those who were studying and 

researching in the libraries. In addition, many students in 

Vietnam have the habit of self-learning in coffee shops 

(Ngan, 2024), so this study also collected data from students 

who were self-learning in coffee shops in Ho Chi Minh City. 

To ensure that subjects’ self-learning was a deliberate and 

regular activity rather than a temporary activity, the authors 

added screening questions to the survey, such as: “How 

often do you participate in self-learning?” “On average, how 

many hours a day and how many sessions a week do you 

spend on self-learning?” etc. After passing the screening 

questions, respondents were asked to provide personal 

information, such as name, phone number, and email 

address, to ensure that each person only participated in the 

survey once. The authors paid a fee for each valid response 

to encourage active participation by the respondents. The 

authors collected 891 valid surveys after three months. The 

respondents' information is presented in Table 1.  

 
Table 1: Participants profiles 

 

Variable Categories Number % 

Gender 
Male 355 39.84% 

Female 536 60.16% 

Age 

18 - 22 years old 875 98.20% 

23 - 27 years old 12 1.35% 

28 - 32 years old 3 0.34% 

Above 33 years old 1 0.11% 

Educational level 
College 29 3.25% 

University 862 96.75% 

Grade 

Freshman 144 16.13% 

Sophomore 275 30.87% 

Junior 381 42.74% 

Senior 91 10.26% 

 

This research used the partial least squares method with the 

support of SmartPLS to analyze the data. The reasons for 

choosing this method and tool are as follows: (1) PLS can 

estimate complex research models with multiple variables 

and different parameters simultaneously (Hair et al., 2011) 
[17]; (2) it is widely used in educational research (Ghasemy et 

al., 2020) [16] and is particularly suitable for predictive-

oriented research (Ghasemy et al., 2020) [16]; and (3) it 

allows for the simultaneous testing of measurement and 

structural models, which can reduce estimation biases (Hair 

et al., 2019) [18]. 

Before validation, the research performed a common 

method variance (CMV) diagnosis based on Harman's 

single-factor test. The results show that the first factor 

explained 39.201% of the variance (<50%), so CMV does 

not exist (Podsakoff et al., 2003) [34]. Additionally, 

multicollinearity was checked based on the inner variance 

inflation factor (VIF); the results show no variance inflation 

factor was greater than 3.3, so multicollinearity does not 

exist (Kock, 2015) [26]. 

 

Research Results 

Measurement model validation 

The data analysis began with the validation of the 

measurement model. The research applied the analysis 

procedure proposed by Hair et al. (2019) [18] for the process. 

First, three indicators, including outer loadings, composite 

reliability (CR), and Cronbach's α were checked to assess 

the consistency and reliability of the measurement model. 

These indicators are required to be greater than 0.7 (Hair et 

al., 2017) [19]. The results show that the outer loadings of all 

observed variables are greater than 0.7, and both Cronbach's 

α and CR are greater than 0.8. Therefore, it can be 

concluded that the scale satisfies consistency and reliability. 

Second, the authors assessed the convergent validity of the 

scale through the AVE index. Fornell and Larcker (1981) [15] 

stated that this index reflects the degree of variance a latent 

variable can explain, and AVE must be greater than 0.5. The 
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results show that the AVE index is greater than 0.5, so it can 

be concluded that the scale satisfies convergent validity. 

The final step of the measurement model validation stage 

was to assess discriminant validity. Discriminant validity 

was checked based on the criteria of Fornell and Larcker 

(1981) [15] and the heterotrait-monotrait (HTMT) index (Hair 

et al., 2017) [19]. The requirements for concluding 

discriminant validity include the square root of AVE being 

greater than the correlation between variables (Fornell & 

Larcker, 1981) [15]. Additionally, the HTMT index must be 

less than 0.85. As shown in Table 2, the square root of AVE 

is greater than the correlation coefficients between 

constructs. At the same time, the results in Table 3 show that 

the HTMT values are all below the threshold. Therefore, it 

can be concluded that the scale has discriminant validity. 

 
Table 2: Discriminant validity assessment results based on 

Fornell-Larcker criteria 
 

 LIS PAT PPS PSC SLB 

LIS 0.881     

PAT 0.466 0.880    

PPS 0.380 0.375 0.868   

PSC 0.437 0.342 0.371 0.889  

SLB 0.663 0.339 0.289 0.411 0.897 

Table 3: Discriminant value assessment results based on the 

HTMT index 
 

 LIS PAT PPS PSC SLB 

LIS      

PAT 0.504     

PPS 0.394 0.403    

PSC 0.484 0.382 0.410   

SLB 0.707 0.351 0.279 0.436  

 

Structural model validation 

This research conducted a bootstrapping procedure with a 

subsample size of 5000 to test the hypotheses, as proposed 

by Hair et al. (2011) [17]. The path analysis results in Table 4 

show that hypotheses H1.1, H1.2, H1.3, and H2 are accepted 

with p-value = 0.000. Therefore, it can be concluded that 

lecturers' sincerity (PSC), attractiveness (PAT), and 

professionalism (PPS) positively affect students' learning 

inspiration (LIS), and learning inspiration positively affects 

students' self-learning behavior (SLB). Table 5 also shows 

that hypotheses H3.1 (β=0.160, p=0.000), H3.2 (β=0.185, 

p=0.000), H3.3 (β=0.096, p=0.000) are accepted. These 

results confirm the mediating role of inspiration in the 

relationship between sincerity, attractiveness, 

professionalism, and self-learning behavior. 

 
Table 4: Path analysis results 

 

Hypotheses Relationships β t values p values 
CIs 

Decision 
2.5% 97.5% 

H1.1 PSC -> LIS 0.270 7.067 0.000 0.194 0.343 Supported 

H1.2 PAT -> LIS 0.312 8.212 0.000 0.239 0.388 Supported 

H1.3 PPS -> LIS 0.162 4.640 0.000 0.093 0.230 Supported 

H2 LIS -> SLB 0.592 19.615 0.000 0.112 0.209 Supported 

H3.1 PSC -> LIS -> SLB 0.160 6.437 0.000 0.139 0.235 Supported 

H3.2 PAT -> LIS -> SLB 0.185 7.597 0.000 0.056 0.138 Supported 

H3.3 PPS -> LIS -> SLB 0.096 4.596 0.000 0.047 0.133 Supported 

 

To clarify the mediating role of inspiration, the authors 

applied a procedure proposed by Zhao et al. (2010) [50] and 

Nitzl et al. (2016) [32]. This procedure is used to calculate the 

variance accounted for (VAF), through which the type of 

mediating effect of inspiration on each indirect relationship 

can be determined. Hair et al. (2016) explained that if VAF 

is between 20–80%, there is a partial mediating effect; if 

VAF is greater than 80%, there is a full mediating effect. 

The results in Table 5 show that the indirect effect of PSC 

on SLB has a VAF index of 52.12%, which represents a 

partial mediating role. Moreover, the results in Table 4 also 

show that the direct effect of PSC on SLB is statistically 

significant (p = 0.000). Therefore, it can be confirmed that 

inspiration partially mediates the effect of sincerity on self-

learning behavior. 

Furthermore, the analysis results also show that the indirect 

effects of PAT and PPS on SLB have VAF indices of 

94.39% and 94.12%, respectively. At the same time, the 

results in Table 4 show that there is no direct effect between 

PAT, PPS, and SLB. Therefore, it can be concluded that 

inspiration fully mediates the indirect effects of 

attractiveness and professionalism on self-learning behavior. 

 
Table 5: Analysis results of mediation type of inspiration 

 

Hypo. Relationships Indirect effect coefficients Direct effect coefficients Total effect coefficients VAF Type of mediation 

H3.1 PSC -> SLB 0.160*** 0.147*** 0.307*** 52.12% Partial mediation 

H3.2 PAT -> SLB 0.185*** 0.011 0.196*** 94.39% Full mediation 

H3.3 PPS -> SLB 0.096*** 0.006 0.102*** 94.12% Full mediation 

Note. ***p < 0.001 

 

Next, the authors determined the explanatory level of the 

research model through the R2 coefficient, which helps 

determine the explanatory level of independent variables on 

the dependent variable. The analysis results in Table 6 show 

that the R2 of LIS and SLB are 0.323 and 0.456, 

respectively. According to Cohen (2013), a research model 

is considered meaningful when R2 > 0.26. Therefore, it can 

be concluded that the independent variables can explain the 

variance of the dependent variable. In other words, in this 

research, the independent variables explain 32.3% of the 

variance in inspiration and 45.6% of the variance in 

students' self-learning behavior. 

The final goal of the research was to predict students' 

behavior through the role of lecturers. Therefore, to 

determine the predictive accuracy of the research model, the 

authors conducted a blindfolding procedure to calculate the 

Q2 index. According to Hair et al. (2022), if Q2 is between 

0–0.25, the research model has low predictive power, Q2 
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between 0.25–0.5 indicates medium predictive power, and 

Q2 > 0.5 indicates good predictive power. The results in 

Table 7 show that the Q2 of SLB is between 0.25–0.5, so it 

can be concluded that the research model has medium 

predictive accuracy. 

 
Table 6: Results of forecasting ability analysis using PLS-predict 

procedure 
 

Variables R2 Q2 

LIS 0.323 0.249 

SLB 0.456 0.365 

 

Discussion and Conclusions 

This study demonstrates that while self-learning remains 

fundamentally an independent student activity, lecturers 

play a crucial role in stimulating and facilitating this 

process. The research employed an integrated CET-SCT 

framework to examine how lecturers' credibility, manifested 

through sincerity, attractiveness, and professionalism, 

evokes learning inspiration that subsequently promotes self-

learning behaviors. The findings provide both theoretical 

clarification of this mechanism and practical guidance for 

enhancing self-learning effectiveness in educational settings. 

The hypothesis testing results reveal several important 

findings. First, the study confirms Wen's (2022) [46] 

conclusions about positive emotions while significantly 

extending this understanding by identifying lecturer 

credibility as their direct source. Quantitative analysis shows 

the differential impacts of credibility dimensions, with 

attractiveness (β = 0.312) demonstrating the strongest effect, 

followed by sincerity (β = 0.270) and professionalism (β = 

0.162). This indicates that a lecturer's ability to establish 

meaningful connections with students serves as the most 

powerful motivator for SDL. 

The research aligns with established theoretical perspectives 

while providing empirical validation. It supports Tsabar's 

(2021) [42] conceptualization of inspiration as arising from 

authentic encounters with excellence, particularly through 

lecturer-student interactions. The findings also confirm 

Jensen et al.'s (2021) [25] emphasis on sincerity as 

congruence between internal beliefs and external 

expressions, while revealing its additional role in prompting 

student self-reflection. Furthermore, the study validates 

Hendra and Sadiatmi's (2023) [20] findings regarding 

lecturers' personal engagement strategies and Sukkamart et 

al.'s (2023) [39] work on lecturer support, while clarifying 

that professionalism requires emotional resonance to 

effectively promote self-learning.  

The study makes several important theoretical contributions. 

First, it expands our understanding of emotional catalysts in 

education by conceptualizing inspiration as a distinct 

affective state triggered by lecturer credibility. This aligns 

with Tsabar's (2021) [42] conceptualization of inspiration 

while specifically applying it to educational contexts. 

Second, the research addresses a gap identified by Shields 

and Fields (2003) by systematically examining the 

experiential aspects of emotion in learning behaviors. Third, 

it advances SCT applications in education by 

operationalizing lecturer credibility as a multidimensional 

construct that enhances information source reliability and 

persuasiveness. 

From a practical perspective, the findings suggest concrete 

strategies for both lecturers and institutions. Lecturers 

should cultivate authentic teaching personas that combine 

substantive expertise with emotional engagement. This 

includes demonstrating genuine enthusiasm, developing 

compelling communication styles, and maintaining 

consistent professional development. Institutions can 

support these efforts through targeted faculty training 

programs that enhance all dimensions of credibility, along 

with systemic support for pedagogical innovation and 

research activities. 

While this study clarifies lecturers' role in self-learning, 

limitations remain. The cross-sectional design cannot verify 

actual self-learning behaviors, suggesting future studies 

should employ interviews or diaries. The research examines 

lecturers generally without differentiating specific roles 

(e.g., homeroom teachers) or subject-specific influences. 

Future work should explore how different subjects inspire 

self-learning and incorporate control variables (e.g., learning 

conditions, financial factors) to strengthen the model's 

reliability. 
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