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Abstract

This study aims to assess the extent of readiness, practices, 

and performance of criminology educators teaching the 

Bachelor of Science in Criminology in both private and 

public Higher Educational Institutions (HEIs) in Cabanatuan 

City, for the Academic Year 2023-2024. Utilizing a 

descriptive-correlational research design, the study involved 

31 educators, examining variables such as age, years of 

teaching, educational attainment, and current position. The 

study identified high levels of readiness and practice among 

educators, reflected in their consistent engagement in 

professional development, use of varied teaching and 

assessment strategies, and ability to create inclusive, 

respectful, and effective learning environments. Key 

findings include the predominance of young educators with 

advanced degrees actively pursuing higher qualifications, 

suggesting a dynamic and innovative teaching environment. 

The study emphasizes the importance of continuous 

professional development, diversity and inclusion training, 

effective classroom management, collaborative lesson 

planning, diverse assessment practices, technological 

integration, and maintaining high ethical and professional 

standards. These practices align with existing literature on 

effective teaching and underscore the need for 

comprehensive support systems to enhance teaching 

efficacy and career progression. The study concludes that 

targeted professional development programs and 

collaborative efforts are crucial in fostering a high-quality 

educational experience for criminology students. 

Recommendations include regular workshops on the latest 

research and teaching methods, inclusivity training, and the 

use of advanced technological tools, all aimed at 

maintaining a modern, relevant, and supportive educational 

environment for both educators and students. 
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Introduction 

Many individuals are increasingly drawn to careers in criminal justice and criminology, not only because it aligns with their 

aspirations but also due to the influence of popular television shows like CSI, Criminal Minds, and Law and Order (Mani, 

2020) [13]. As Bansal et al. (2023) [6] described, criminology involves the scientific examination of crime, criminals, criminal 

behaviors, and corrections. This includes reviewing the available data on the psychological and genetic causes of crime, 

examining different tactics for detection and prosecution, and evaluating the efficacy of various punishment, rehabilitation, and 

correction forms. 

According to Commission on Higher Education (CHED) Memorandum Order No. 21, Series of 2005, degree programs in 

criminology, law enforcement administration, correction administration, industrial security administration, and forensic science 

are all included in the category of criminal justice education in the Philippines. Given that criminologists play a vital role in 

public safety, development, national security, and peace, the government is committed to producing capable, moral, effective, 

and well-rounded criminologists. In addition to launching initiatives to support professional development and advancement, it 

promises to maintain strict standards of practice and service through demanding, unbiased, efficient, and credible licensure 

examinations (R.A. 11131). 

On the other hand, criminology, as a college program, presents abundant career prospects for its graduates. While many may 

initially associate criminology with law enforcement, the reality is that licensed criminologists have diverse job opportunities
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beyond policing. These opportunities extend into fields such 

as education. As the practice of criminology in its traditional 

form faces limitations, many graduates find themselves 

drawn to academia as a viable career path (Mgaiwa, 2021) 
[15].  

Therefore, upon passing the licensure examination, 

registered criminologists often transition from their initial 

career pursuits in search of suitable job opportunities 

aligned with their collegiate degree. Consequently, they may 

opt for interim positions, such as employment in academia, 

as they await opportunities that better correspond to their 

qualifications. Greaves (2020) argues that the primary 

reasons for accepting job offers include fitting into their 

career plan, the necessity to earn a living and pay off debts, 

the opportunity for progress, gaining and broadening 

experience, support for their mental health and well-being, 

and being well-compensated. 

Additionally, many recent graduates find it difficult to get 

employment after graduation, according to Refugia (2021) 
[22]. Ten percent begin a career linked to their degree, and 

only 35 to 40 percent can acquire one. The remainder lose 

their jobs. About 63.8% of people in the criminal justice 

area find employment. Fifteen months after graduation, a 

welfare and housing associate professional is the most 

prevalent occupation. Among the top 10 jobs are probation 

officers, jail service officers, police officers, and legal 

associates (AGCAS, 2020) [3]. 

Numerous educational institutions now offer Criminology 

programs, creating a demand for Licensed Criminologists to 

join their teaching staff. These educators should have the 

teaching competency stipulated under the provision of 

CHED Memorandum Order (CMO) No. 5, 2018 or the 

“Policies, Standards and Guidelines for the Bachelor of 

Science in Criminology (BS Criminology) Program. Given 

this context, there is no enough research in the locality 

highlighting the different practices of these teachers, 

therefore, this research aims to assess the extent of 

readiness, practices, and performance of criminology 

educators. This research aims to enhance and elaborate upon 

our understanding of their practices and performance among 

the criminology educators of all Higher Education 

Institutions (HEIs) who offered BS Criminology programs 

in Cabanatuan City. 

 

Theoretical Framework 

This study was anchored on the Sustained Optimal 

Challenge theory in Teaching and Learning of Ahmed 

(2017). The theory postulates that the educators' desires 

should coordinate the capacities and inabilities of students. 

This examination proposed a hypothesis that challenges 

understudies ideally and constantly through the span of 

educating and learning, with verifications utilizing both 

hypothetical and study hall models. The hypothesis of 

supported ideal test encourages learners' learning by 

accomplishing essentially three goals: (1) persistently 

modifies the speed and substance trouble levels throughout 

educating and learning; (2) coordinates the educators' 

desires with the understudies' aptitudes (capacities and 

failures); and (3) at last, lessens the variety in understudy 

learning. The impact of the focal cutoff hypothesis, 

instructing and learning speculations, learning results, and 

understudy input upheld the proposed hypothesis in a broad 

scope of controls, including, Statistics, Mechanics, Quality, 

and Ergonomics. Supported ideal difficulties were seen in 

many courses using the proposed hypothesis. 

This theory has an idea places a strong emphasis on 

matching teachers' expectations with learners' capacities to 

deliver the best possible challenges at all stages of the 

teaching and learning process. Through constant 

modification of the content delivery pace and difficulty 

levels, educators can successfully engage students and 

improve learning outcomes. Furthermore, the theory 

contends that consistent, ideal challenges can lessen learning 

variability in pupils and, as a result, enhance educators' 

capacity to fulfill the varied demands of their students in the 

field of criminology education. 

 

Conceptual Framework 

The independent variables (IV) in this research include the 

profile of the respondents, which encompasses their age, 

number of years in teaching, educational attainment, and 

academic rank. This information will allow us to better 

assess their preparation, practice, and performance. A study 

conducted by Marder et al. (2022) discovered a favorable 

relationship between teachers' work effectiveness in 

teaching criminology courses and their greatest level of 

education. 

The methods section includes the data-gathering techniques 

used in this study, such as administering survey 

questionnaires, data mining, focus group discussions 

(FGDs), and data analysis. FGDs are particularly valuable as 

they provide verbatim responses from participants, enriching 

and supporting the quantitative data analysis (Zacharia et 

al., 2021). 

The dependent variable (DV) is the level of performance 

and the output of the study, which is the proposed action 

plan. The action plan addresses the gaps in the utilization of 

integrative assessment among teachers and other pertinent 

issues identified in the study findings. It proposes strategies 

and approaches to effectively address these challenges and 

improve integration practices. 

 

 
 

Fig 1: Conceptual Paradigm of the Study 

 

Research Objectives 

This research aimed to assess the extent of Readiness, 

Practices and Performance of Criminology Educators 

teaching Bachelor of Science in Criminology in private and 

public Higher Educational Institutions (HEIs) at Cabanatuan 

City offering BS Criminology Program for the Academic 

Year 2023-2024. 

In the light of this study, it sought to answer the following 

research questions: 
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1. What is the demographic profile among respondents in 

terms of: 

1.1 Age; 

1.2 Number of Years in Teaching; 

1.3 Highest Educational Attainment; and, 

1.4 Current Position? 

2. Describe the readiness among educators teaching BS 

Criminology program in terms of: 

2.1 Knowing what and how to teach; 

2.2 Maintaining a Learning-Focused Environment; 

2.3 Responds to Learner Diversity; 

2.4 Plan and Design Effective Instruction; and, 

2.5 Use of Variety of Assessment Tools? 

3. To what extent does the Practices of Educators in 

Teaching Criminology program through the 

Professional Standard of Teachers in terms of: 

3.1 Knowing what and how to teach; 

3.2 Maintaining a Learning-Focused Environment; 

3.3 Responds to Learner Diversity; 

3.4 Plan and Design Effective Instruction; and, 

3.5 Use of Variety of Assessment Tools? 

4. To what extent does the Job Performance of educators 

teach BS Criminology program? 

5. Is there a significant relationship between educators' 

knowledge of what and how to teach and their job 

performance? 

6. Is there a significant relationship between maintaining a 

learning-focused environment and educators' job 

performance? 

7. Is there a significant relationship between responding to 

learner diversity and educators' job performance? 

8. Is there a significant relationship between planning and 

designing effective instruction and educators' job 

performance? 

9. Based on the result and findings of the study, what 

strategies or intervention program may be proposed? 

 

Hypotheses 

 

Ho1: There is a significant relationship between 

educators' knowledge of what and how to teach and 

their job performance. 

Ho2: There is a significant relationship between 

maintaining a learning-focused environment and 

educators' job performance. 

Ho3: There is a significant relationship between 

responding to learner diversity and educators' job 

performance. 

Ho4: There is a significant relationship between 

planning and designing effective instruction and 

educators' job performance. 

 

Methodology 

This study employed descriptive-correlational research and 

causal design to measure two or more relevant variables and 

assess the relationship between or among them, as well as 

the numerical value and adjectival meaning of data or any 

information gathered in the conduct of the study. The 

researcher used this design simply because it is a systematic 

and scientific method that involves observing and describing 

the subject-respondents with no influence. The researcher 

used the descriptive type of research. According to Belli 

(2008), a descriptive type of research design is non-

experimental research. The primary goal of the study will be 

to describe some phenomenon or document its 

characteristics. According to Calderon (2011), a descriptive 

method is a purposive design of gathering, analyzing, 

classifying, and tabulating data about any prevailing 

condition or situation.  

Similarly, Aquino (2010) describes the research method as a 

descriptive study to systematically describe the problem or 

areas of interest factually and accurately. It will give a 

statement or place of interest in the study of what is 

currently existing. And for Calmoris (2013), descriptive 

research will be suitable wherever the study subjects vary 

among them when and help to know to which different 

conditions and situations are obtained among the study's 

sample population. Finally, the author will point out that a 

descriptive method can be used as the basis for inferences 

and will help to solve premedical and prevailing problems. 

A causal design is a research design that seeks to find 

relationships between dependent and independent variables 

after an action has occurred (Ragin & Zaret, 1983). For this 

research, the independent variables were Teacher's 

Readiness and Practices, and the dependent variable was the 

Educator's Performance. Additionally, Descriptive 

Correlational designs will focus on the nature of 

associations or relationships between and among variables 

rather than direct cause-effect relationships. Typically, 

correlational design was cross-sectional. These designs used 

to determine the relationship between changes in one or 

more variables and changes in another variable(s).  

 

Results And Analysis 

This part presents the results on the readiness, practices, and 

performance of criminology educators in Cabanatuan City 

for the 2023-2024 academic year. It analyzes survey data, 

demographic profiles, and examines teaching readiness and 

practices, including curriculum knowledge, classroom 

management, and assessment tools. The findings are 

contextualized and analyzed, offering insights for future 

strategies to enhance criminology education in the city. The 

chapter also integrates relevant literature and highlights the 

implications for educational practices and professional 

development. Cabanatuan City.  

 

1. Demographic Profile of Respondents 

 
Table 4.1: Age Distribution of Respondents 

 

Age Range Frequency Percentage 

24 - 28 12 38.71% 

29 - 33 7 22.58% 

34 - 38 5 16.13% 

39 - 43 4 12.90% 

44 - 48 1 3.23% 

49 - 53 2 6.45% 

Total 31 100.00% 

 

Age Distribution of Respondents 

Out of 31 respondents, 12 (38.71%) are within the age 

bracket of 24 - 28, making it the most represented age 

group. This is followed by 7 respondents (22.58%) in the 29 

- 33 age bracket, and 5 respondents (16.13%) aged 34 - 38. 

The least represented age groups are those aged 44 - 48 and 

49 - 53, with 1 (3.23%) and 2 (6.45%) respondents, 

respectively. This data suggests that a significant proportion 

of the teaching staff is relatively young, which could imply a 

dynamic and potentially innovative teaching environment. 
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Younger educators might be more adaptable to new teaching 

methodologies and technological advancements in 

education. 

 
Table 4.2: Number of Years in Teaching 

 

Years in Teaching Frequency Percentage 

Less than 5 years 13 41.94% 

5 - 10 years 12 38.71% 

11 - 15 years 5 16.13% 

16 - above 1 3.23% 

Total 31 100.00% 

 

Number of Years in Teaching 

The majority of respondents, 13 (41.94%), have less than 5 

years of teaching experience, indicating a high proportion of 

relatively new educators in the field (Table 4.2). This is 

closely followed by 12 respondents (38.71%) with 5 - 10 

years of experience. Only 1 respondent (3.23%) has more 

than 16 years of teaching experience. The predominance of 

educators with less than a decade of teaching experience 

might suggest the need for robust professional development 

programs to enhance teaching efficacy and ensure the 

quality of education remains high. 

 
Table 4.3: Highest Educational Attainment 

 

Educational Attainment Frequency Percentage 

Bachelor's degree 0 0.00% 

With Master's units 15 48.39% 

Master's degree 4 12.90% 

With Doctorate units 9 29.03% 

Doctorate degree 3 9.68% 

Total 31 100.00% 

 

Highest Educational Attainment 

Among the respondents, the highest educational attainment 

varies, with 15 (48.39%) having earned Master's units, 

making it the most common level of education (Table 4.3). 

There are also 9 respondents (29.03%) with Doctorate units 

and 4 (12.90%) holding a Master's degree. Only 3 

respondents (9.68%) have completed their Doctorate degree, 

while none hold just a Bachelor's degree. This distribution 

indicates a well-educated faculty, with a considerable 

number actively pursuing advanced degrees, reflecting a 

commitment to continual professional growth and academic 

excellence. 

 
Table 4.4: Academic Rank 

 

Academic Rank Frequency Percentage 

Instructor I 9 29.03% 

Instructor II 4 12.90% 

Instructor III 4 12.90% 

Assistant Professor 0 0.00% 

Associate Professor 13 41.94% 

Professor 1 3.23% 

Total 31 100.00% 

 

Academic Rank 

The academic rank distribution reveals that the largest group 

of respondents, 13 (41.94%), hold the rank of Associate 

Professor. This is followed by 9 respondents (29.03%) at the 

rank of Instructor I, and equal numbers of 4 respondents 

(12.90%) each at the ranks of Instructor II and Instructor III. 

Notably, there are no respondents at the rank of Assistant 

Professor, indicating a potential gap in mid-level academic 

positions. Only 1 respondent (3.23%) has achieved the rank 

of Professor, highlighting an area for potential career 

advancement within the faculty. 

This distribution suggests a significant presence of educators 

at the entry and mid-level positions, with ample room for 

growth in higher academic ranks. The study points to a 

young, well-educated faculty within the criminology 

departments of Higher Education Institutions (HEIs) in 

Cabanatuan City, with many educators actively pursuing 

higher education. The majority of the faculty are in their 

early to mid-career stages, underscoring the need for 

continuous professional development and support to 

enhance teaching practices and career progression. 

These findings align with existing literature, emphasizing 

the critical role of professional development for early-career 

educators to equip them with the necessary skills and 

knowledge to meet educational standards and improve 

student outcomes (Jacob et al., 2020; Gess-Newsome et al., 

2019) [11, 7]. The relatively high proportion of educators with 

advanced degrees underscores the schools' commitment to 

academic quality and faculty professional development. 

 

2. Readiness Among Educators Teaching BS 

Criminology Program 

 
Table 5.1: Knowing What and How to Teach 

 

S. No Item Instructors Mean SD VD Students Mean SD VD 

1 
I am/ is confident in my/their understanding of the criminology curriculum and 

learning objectives. 
3.74 0.44 A 3.54 0.55 A 

2 
I/ regularly incorporate the current events and new research into my/their 

teaching. 
3.48 0.51 A 3.50 0.61 A 

3 I/ effectively connect theoretical concepts to practical applications in criminology. 3.74 0.44 A 3.54 0.61 A 

4 
I am/ is familiar with the latest teaching methods and resources in criminology 

education. 
3.74 0.51 A 3.59 0.59 A 

5 
I/ can explain complex criminology concepts in ways that are understandable to 

students. 
3.74 0.44 A 3.50 0.60 A 

 Overall Weighted Mean 3.69 0.27 A 3.53 0.48 A 

 

From the instructors' perspective, the educators teaching in 

the BS Criminology program show a high level of readiness 

in knowing what and how to teach. The instructors reported 

a mean score of 3.74 (SD = 0.44) for confidence in their 

understanding of the criminology curriculum and learning 

objectives, indicating they "always" feel confident in this 

aspect. Students rated this aspect slightly lower at 3.54 (SD 

= 0.55), but still within the "always" range. This strong 

grasp of the subject matter is essential for effective teaching 

(Jacob et al., 2020) [11]. 

Regarding the regular incorporation of current events and 

new research into their teaching, instructors had a mean 

score of 3.48 (SD = 0.51), while students rated it at 3.50 (SD 

= 0.61). Both scores fall within the "always" category, 
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highlighting the importance of staying updated with new 

information and integrating it into the curriculum. This 

practice is crucial for maintaining a dynamic and relevant 

educational experience (Sanchez et al., 2019; Manigbas et 

al., 2024 [14]). 

Instructors and students both reported a mean score of 3.74 

(SD = 0.44) and 3.54 (SD = 0.61), respectively, for 

effectively connecting theoretical concepts to practical 

applications in criminology. This alignment underscores the 

educators' ability to bridge the gap between theory and 

practice, which is vital for comprehensive learning (Gess-

Newsome et al., 2019) [7]. 

For familiarity with the latest teaching methods and 

resources in criminology education, instructors had a mean 

score of 3.74 (SD = 0.51), and students rated it at 3.59 (SD = 

0.59). This consistency in high ratings indicates that the 

educators are well-versed in contemporary teaching 

strategies, further enhancing the learning experience. 

Finally, in terms of explaining complex criminology 

concepts in ways that are understandable to students, both 

instructors and students rated this aspect highly, with mean 

scores of 3.74 (SD = 0.44) and 3.50 (SD = 0.60), 

respectively. This capability is essential for effective 

teaching and ensuring that students grasp complex ideas. 

Overall, the instructors' perspective yielded an overall 

weighted mean of 3.69 (SD = 0.27), and the students' 

perspective yielded an overall weighted mean of 3.53 (SD = 

0.48), both described as "always" or "ready at all times." 

These high degrees of preparation align with Jacob et al.'s 

(2020) [11] findings, emphasizing the importance of 

professional development in enhancing educators' content 

knowledge and pedagogical skills. 

 
Table 5.2: Maintaining a Learning-Focused Environment. 

 

S. No Item Instructors Mean SD VD Students Mean SD VD 

1 I/ create a respectful and inclusive classroom environment. 3.77 0.43 A 3.41 0.62 A 

2 I/ establish clear expectations and norms for classroom behavior. 3.77 0.43 A 3.52 0.60 A 

3 I/ encourage student participation and engagement during lessons. 3.87 0.34 A 3.53 0.64 A 

4 I/ provide students with regular feedback on their progress. 3.71 0.46 A 3.49 0.66 A 

5 I/ address disruptive behavior promptly and effectively. 3.74 0.44 A 3.50 0.65 A 

 Overall Weighted Mean 3.77 0.32 A 3.49 0.51 A 

 

The educators teaching in the BS Criminology program 

exhibit a high level of readiness in maintaining a learning-

focused environment. The total weighted mean from the 

instructors' perspective is 3.77 (SD = 0.32), and from the 

students' perspective, it is 3.49 (SD = 0.51), both described 

as "always" or "ready at all times" (Table 5.2). This 

demonstrates that educators regularly create respectful and 

inclusive classroom environments, set clear expectations and 

norms for classroom behavior, encourage student 

participation, provide regular feedback on student progress, 

and address disruptive behavior promptly and effectively. 

In terms of creating a respectful and inclusive classroom 

environment, instructors reported a mean score of 3.77 (SD 

= 0.43), while students rated this aspect at 3.41 (SD = 0.62). 

Establishing clear expectations and norms for classroom 

behavior also received a high rating from both instructors 

(mean = 3.77, SD = 0.43) and students (mean = 3.52, SD = 

0.60). These practices are crucial for fostering a positive 

learning atmosphere and are supported by Blazar and 

Pollard's (2023) findings, which emphasize the importance 

of a respectful and inclusive classroom climate for student 

engagement and achievement. 

Encouraging student participation and engagement during 

lessons was rated highest by instructors with a mean score 

of 3.87 (SD = 0.34), and students rated it at 3.53 (SD = 

0.64). Providing regular feedback on student progress 

received mean scores of 3.71 (SD = 0.46) from instructors 

and 3.49 (SD = 0.66) from students. Addressing disruptive 

behavior promptly and effectively was rated 3.74 (SD = 

0.44) by instructors and 3.50 (SD = 0.65) by students. These 

practices align with Jacob et al.'s (2020) [11] guidelines, 

which highlight the value of structured and supportive 

teaching techniques. 

Overall, the high ratings reflect educators' preparedness to 

sustain a learning-focused atmosphere, critical for creating a 

pleasant learning environment. These practices not only 

support student engagement but also contribute to overall 

academic success. 

 
Table 5.3: Responding to Learner Diversity 

 

S. No Item 
Instructors 

Mean 
SD VD 

Students 

Mean 
SD VD 

1 I/ recognize and value the diverse backgrounds and experiences of my/their students. 3.74 0.44 A 3.46 0.64 A 

2 I/ adapt my/their teaching strategies to meet the varied learning needs of my/their students. 3.74 0.44 A 3.39 0.67 A 

3 I am/ is skilled at identifying and supporting students who require additional help. 3.81 0.40 A 3.46 0.63 A 

4 I/ use/s inclusive language and examples in my/their teaching. 3.84 0.37 A 3.43 0.69 A 

5 I/ consider cultural and personal backgrounds when designing my/their lessons. 3.68 0.54 A 3.37 0.76 A 

 Overall Weighted Mean 3.76 0.33 A 3.42 0.54 A 

 

The overall weighted mean for responding to learner 

diversity is 3.76 (SD = 0.33) from the instructors' 

perspective and 3.42 (SD = 0.54) from the students' 

perspective, both verbally described as "always" or "ready at 

all times" (Table 5.3). This indicates that educators 

consistently recognize and value student diversity, tailor 

teaching tactics to different learning requirements, and 

employ inclusive language and examples. 

In terms of recognizing and valuing the diverse backgrounds 

and experiences of students, instructors reported a mean 

score of 3.74 (SD = 0.44), while students rated this aspect at 

3.46 (SD = 0.64). This practice is essential for creating an 

inclusive classroom environment where all students feel 

valued and respected. 

Adapting teaching strategies to meet the varied learning 

needs of students also received a high rating from 
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instructors, with a mean score of 3.74 (SD = 0.44). Students 

rated this aspect at 3.39 (SD = 0.67). This adaptability is 

crucial for ensuring that all students, regardless of their 

learning styles or abilities, can succeed. 

Instructors scored 3.81 (SD = 0.40) for their skill in 

identifying and supporting students who require additional 

help, while students rated this at 3.46 (SD = 0.63). This 

indicates that educators are proficient in recognizing when 

students need extra assistance and providing the necessary 

support. 

Using inclusive language and examples in teaching was 

rated highly by both instructors (mean = 3.84, SD = 0.37) 

and students (mean = 3.43, SD = 0.69). This practice helps 

ensure that teaching materials are accessible and relevant to 

all students, fostering a more inclusive learning 

environment. 

Considering cultural and personal backgrounds when 

designing lessons received a mean score of 3.68 (SD = 0.54) 

from instructors and 3.37 (SD = 0.76) from students. This 

approach is vital for creating lessons that are culturally 

responsive and relevant to students' lives. 

These findings are consistent with previous research 

emphasizing the significance of inclusion and adaptation in 

education. Gess-Newsome et al. (2019) [7] and Jacob et al. 

(2020) [11] argue that acknowledging and appreciating 

various backgrounds improves student engagement and 

learning outcomes. Sanchez et al. (2019) and Manigbas et 

al. (2024) [14] underline the importance of adapting teaching 

tactics to fit a variety of learning demands. 

 
Table 5.4: Planning and Designing Effective Instruction 

 

S. No Item 
Instructors 

Mean 
SD VD 

Students 

Mean 
SD VD 

1 I/ set clear learning goals and objectives for each lesson. 3.77 0.43 A 3.68 0.51 A 

2 I/ design lessons that cater to different learning styles and needs. 3.74 0.44 A 3.54 0.56 A 

3 I/ organize/s my/their lessons in a logical and coherent manner. 3.71 0.46 A 3.56 0.57 A 

4 I/ integrate technology and multimedia resources to enhance learning. 3.68 0.48 A 3.57 0.59 A 

5 I/ regularly update my/their lesson plans based on student performance and feedback. 3.74 0.44 A 3.55 0.59 A 

 Overall Weighted Mean 3.73 0.34 A 3.58 0.43 A 

 

The total weighted mean for planning and designing 

effective instruction is 3.73 (SD = 0.34) from the instructors' 

perspective and 3.58 (SD = 0.43) from the students' 

perspective, both verbally described as "always" or "ready at 

all times" (Table 5.4). This indicates that instructors 

consistently set clear learning objectives, design lessons for 

various learning styles, organize classes logically, integrate 

technology, and revise lesson plans based on feedback. 

Regarding setting clear learning goals and objectives for 

each lesson, instructors reported a mean score of 3.77 (SD = 

0.43), while students rated this aspect at 3.68 (SD = 0.51). 

This practice ensures that both educators and students have a 

clear understanding of the learning targets, which is crucial 

for effective instruction. 

Designing lessons that cater to different learning styles and 

needs received a high rating from instructors, with a mean 

score of 3.74 (SD = 0.44). Students rated this aspect at 3.54 

(SD = 0.56). This adaptability in lesson design is essential 

for meeting the diverse needs of students and enhancing 

their learning experience. 

Instructors scored 3.71 (SD = 0.46) for organizing lessons in 

a logical and coherent manner, while students rated it at 3.56 

(SD = 0.57). Logical organization of lessons helps students 

follow and understand the material more effectively, 

contributing to better learning outcomes. 

Integrating technology and multimedia resources to enhance 

learning was rated 3.68 (SD = 0.48) by instructors and 3.57 

(SD = 0.59) by students. The use of technology in education 

can significantly enhance the learning experience by making 

lessons more engaging and accessible. 

Regularly updating lesson plans based on student 

performance and feedback received mean scores of 3.74 (SD 

= 0.44) from instructors and 3.55 (SD = 0.59) from students. 

This practice ensures that teaching remains responsive to 

students' needs and can address any areas where students 

may be struggling. 

These techniques are essential for effective teaching and are 

supported by research. Setting clear learning goals and 

organizing courses logically are critical components of 

pedagogical content knowledge (Gess-Newsome et al., 

2019) [7]. Jacob et al. (2020) [11] emphasize the importance 

of integrating technology and multimedia resources to 

improve learning experiences. By regularly updating lesson 

plans based on feedback, educators can create a dynamic 

and effective learning environment. 

 
Table 5.5: Use of a Variety of Assessment Tools 

 

S. No Item Instructors Mean SD VD Students Mean SD VD 

1 I/ use/s a variety of assessment methods to evaluate student learning. 3.74 0.44 A 3.58 0.53 A 

2 I/ provide/s timely and constructive feedback on assessments. 3.61 0.50 A 3.58 0.56 A 

3 I/ use/s assessments to guide and improve my teaching practices. 3.87 0.34 A 3.45 0.66 A 

4 I/ use/s formative assessments to monitor student progress throughout the course. 3.65 0.49 A 3.42 0.64 A 

5 I/ involve students in self-assessment and peer-assessment activities. 3.65 0.49 A 3.48 0.60 A 

 Overall Weighted Mean 3.70 0.33 A 3.50 0.49 A 
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The overall weighted mean for using a range of assessment 

methods is 3.70 (SD = 0.33) from the instructors' 

perspective and 3.50 (SD = 0.49) from the students' 

perspective, both verbally described as "always" or "ready at 

all times" (Table 5.5). This indicates that educators 

consistently use diverse assessment methods, provide timely 

feedback, use assessments to guide teaching, and involve 

students in self-assessment and peer-assessment activities. 

In terms of using a variety of assessment methods to 

evaluate student learning, instructors reported a mean score 

of 3.74 (SD = 0.44), while students rated this aspect at 3.58 

(SD = 0.53). The use of varied assessment methods is 

essential for capturing a comprehensive picture of student 

learning and ensuring that different learning styles and 

needs are accommodated. 

Providing timely and constructive feedback on assessments 

was rated 3.61 (SD = 0.50) by instructors and 3.58 (SD = 

0.56) by students. Timely feedback is crucial for helping 

students understand their progress and areas for 

improvement, which can significantly enhance their learning 

outcomes (Adipat, 2021). 

Instructors scored 3.87 (SD = 0.34) for using assessments to 

guide and improve their teaching practices, while students 

rated it at 3.45 (SD = 0.66). This practice ensures that 

assessments are not just evaluative but also formative, 

providing insights that can help educators refine their 

teaching strategies. 

Using formative assessments to monitor student progress 

throughout the course received mean scores of 3.65 (SD = 

0.49) from instructors and 3.42 (SD = 0.64) from students. 

Formative assessments are ongoing and provide continuous 

feedback, allowing for adjustments in teaching and learning 

activities to better meet students' needs. 

Involving students in self-assessment and peer-assessment 

activities was rated 3.65 (SD = 0.49) by instructors and 3.48 

(SD = 0.60) by students. This involvement is critical for 

fostering student engagement and developing their reflective 

and evaluative skills, as emphasized by Özdemir (2020) [16]. 

Overall, the use of varied assessment methods and timely 

feedback is crucial for evaluating and enhancing student 

learning. The involvement of students in self-assessment 

and peer-assessment activities aligns with the 

recommendations of Özdemir (2020) [16], who emphasizes 

the importance of student engagement in the assessment 

process for improving learning outcomes. 

 

3. Extent of Practices Among Educators Teaching BS 

Criminology Program 

 
Table 6.1: Knowing What and How to Teach 

 

S. No Item 
Instructors 

Mean 
SD VD 

Students 

Mean 
SD VD 

1 I/ actively engage in continuous professional development in criminology education. 3.77 0.43 A 3.45 0.63 A 

2 I/ stay updated with the latest research and developments in the field of criminology. 3.71 0.46 A 3.46 0.63 A 

3 I/ apply evidence-based teaching practices in my/their lessons. 3.81 0.40 A 3.57 0.60 A 

4 I/ reflect on my/their teaching methods to enhance student learning outcomes. 3.68 0.48 A 3.51 0.55 A 

5 I/ actively seek feedback from colleagues and students to improve my/their teaching. 3.77 0.43 A 3.45 0.63 A 

 Overall Weighted Mean 3.75 0.33 A 3.49 0.47 A 

 

The overall weighted mean for using a range of assessment 

methods is 3.70 (SD = 0.33) from the instructors' 

perspective and 3.50 (SD = 0.49) from the students' 

perspective, both verbally described as "always" or "ready at 

all times" (Table 5.5). This indicates that educators 

consistently use diverse assessment methods, provide timely 

feedback, use assessments to guide teaching, and involve 

students in self-assessment and peer-assessment activities. 

In terms of using a variety of assessment methods to 

evaluate student learning, instructors reported a mean score 

of 3.74 (SD = 0.44), while students rated this aspect at 3.58 

(SD = 0.53). The use of varied assessment methods is 

essential for capturing a comprehensive picture of student 

learning and ensuring that different learning styles and 

needs are accommodated. 

Providing timely and constructive feedback on assessments 

was rated 3.61 (SD = 0.50) by instructors and 3.58 (SD = 

0.56) by students. Timely feedback is crucial for helping 

students understand their progress and areas for 

improvement, which can significantly enhance their learning 

outcomes (Adipat, 2021). 

Instructors scored 3.87 (SD = 0.34) for using assessments to 

guide and improve their teaching practices, while students 

rated it at 3.45 (SD = 0.66). This practice ensures that 

assessments are not just evaluative but also formative, 

providing insights that can help educators refine their 

teaching strategies. 

Using formative assessments to monitor student progress 

throughout the course received mean scores of 3.65 (SD = 

0.49) from instructors and 3.42 (SD = 0.64) from students. 

Formative assessments are ongoing and provide continuous 

feedback, allowing for adjustments in teaching and learning 

activities to better meet students' needs. 

Involving students in self-assessment and peer-assessment 

activities was rated 3.65 (SD = 0.49) by instructors and 3.48 

(SD = 0.60) by students. This involvement is critical for 

fostering student engagement and developing their reflective 

and evaluative skills, as emphasized by Özdemir (2020) [16]. 

Overall, the use of varied assessment methods and timely 

feedback is crucial for evaluating and enhancing student 

learning. The involvement of students in self-assessment 

and peer-assessment activities aligns with the 

recommendations of Özdemir (2020) [16], who emphasizes 

the importance of student engagement in the assessment 

process for improving learning outcomes. 
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Table 6.2: Maintaining a Learning-Focused Environment 
 

S. No Item Instructors Mean SD VD Students Mean SD VD 

1 I/ create a classroom environment that promotes respect and collaboration. 3.74 0.44 A 3.47 0.61 A 

2 I/ implement strategies to foster a sense of community among students. 3.71 0.46 A 3.39 0.68 A 

3 I/ encourage/s critical thinking and open discussion during class. 3.77 0.43 A 3.45 0.59 A 

4 I/ establish and maintain clear rules and expectations for behavior. 3.68 0.48 A 3.25 0.74 A 

5 I/ support students in developing independent learning skills. 3.74 0.44 A 3.46 0.62 A 

 Overall Weighted Mean 3.73 0.39 A 3.41 0.52 A 

 

The extent of practices in maintaining a learning-focused 

environment received an overall weighted mean of 3.73 (SD 

= 0.39) from the instructors' perspective and 3.41 (SD = 

0.52) from the students' perspective, both verbally described 

as "always" or "to a very great extent" (Table 6.2). This 

implies that educators are continuously creating respectful 

and collaborative classroom environments, adopting 

community-building tactics, stimulating critical thinking, 

setting clear conduct expectations, and promoting 

independent learning skills. 

In terms of creating a classroom environment that promotes 

respect and collaboration, instructors reported a mean score 

of 3.74 (SD = 0.44), while students rated this aspect at 3.47 

(SD = 0.61). This practice is essential for fostering a 

positive and inclusive atmosphere where students feel 

valued and engaged. 

Implementing strategies to foster a sense of community 

among students received a mean score of 3.71 (SD = 0.46) 

from instructors and 3.39 (SD = 0.68) from students. 

Building a sense of community in the classroom helps 

students feel connected and supported, which can enhance 

their learning experience. 

Encouraging critical thinking and open discussion during 

class was rated 3.77 (SD = 0.43) by instructors and 3.45 (SD 

= 0.59) by students. Promoting critical thinking and open 

discussion is crucial for developing students' analytical skills 

and encouraging active participation in their learning. 

Establishing and maintaining clear rules and expectations 

for behavior received a mean score of 3.68 (SD = 0.48) from 

instructors and 3.25 (SD = 0.74) from students. Clear rules 

and expectations help create a structured learning 

environment where students know what is expected of them, 

reducing disruptions and enhancing focus. 

Supporting students in developing independent learning 

skills was rated 3.74 (SD = 0.44) by instructors and 3.46 

(SD = 0.62) by students. Encouraging independent learning 

is vital for helping students become self-sufficient learners 

who can take responsibility for their own education. 

Activities such as these are critical for successful teaching 

and learning. Blazar and Pollard (2023) emphasize the value 

of a friendly and collaborative classroom climate in 

fostering student involvement and success. Similarly, Jacob 

et al. (2020) [11] highlight the importance of setting clear 

goals for independent learning and providing support to 

improve student performance. 

 
Table 6.3: Responding to Learner Diversity 

 

S. No Item Instructors Mean SD VD Students Mean SD VD 

1 I/ tailor my/their teaching methods to accommodate different learning styles. 3.65 0.49 A 3.40 0.64 A 

2 I/ actively address the diverse cultural and educational backgrounds of my/their students. 3.71 0.46 A 3.32 0.75 A 

3 I/ provide individualized support for students with specific learning needs. 3.74 0.44 A 3.39 0.55 A 

4 I/ employ strategies to ensure all students feel included and valued. 3.77 0.43 A 3.36 0.63 A 

5 I/ use/s varied examples and perspectives in my teaching to represent diverse experiences. 3.61 0.56 A 3.47 0.67 A 

 Overall Weighted Mean 3.70 0.38 A 3.39 0.50 A 

 

The extent of practices in responding to learner diversity 

obtained an overall weighted mean of 3.70 (SD = 0.38) from 

the instructors' perspective and 3.39 (SD = 0.50) from the 

students' perspective, both verbally described as "always" or 

"to a very great extent" (Table 6.3). This indicates that 

instructors adapt their teaching approaches to accommodate 

different learning styles, address diverse cultural and 

educational backgrounds, provide individualized help, 

assure inclusion, and employ a variety of examples and 

perspectives. 

In terms of tailoring teaching methods to accommodate 

different learning styles, instructors reported a mean score of 

3.65 (SD = 0.49), while students rated this aspect at 3.40 

(SD = 0.64). This adaptability is essential for meeting the 

diverse needs of students and ensuring effective learning for 

all. 

Actively addressing the diverse cultural and educational 

backgrounds of students received a mean score of 3.71 (SD 

= 0.46) from instructors and 3.32 (SD = 0.75) from students. 

This practice helps create an inclusive classroom 

environment where all students feel respected and 

understood. 

Providing individualized support for students with specific 

learning needs was rated 3.74 (SD = 0.44) by instructors and 

3.39 (SD = 0.55) by students. This support is crucial for 

helping students overcome challenges and succeed 

academically. 

Employing strategies to ensure all students feel included and 

valued received mean scores of 3.77 (SD = 0.43) from 

instructors and 3.36 (SD = 0.63) from students. Inclusion 

strategies are vital for fostering a sense of belonging and 

engagement among students. 

Using varied examples and perspectives in teaching to 

represent diverse experiences was rated 3.61 (SD = 0.56) by 

instructors and 3.47 (SD = 0.67) by students. Incorporating 

diverse examples helps make the learning material more 

relevant and relatable to all students. 

These findings align with the literature recognizing the 

significance of inclusion and adaptation in education. Gess-

Newsome et al. (2019) [7] and Jacob et al. (2020) [11] argue 

that accommodating varied learning requirements and 

promoting inclusivity are crucial for effective teaching. 

According to Sanchez et al. (2019) and Manigbas et al. 

(2024) [14], using a variety of examples and views 

contributes to a more inclusive learning environment. 
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Table 6.4: Planning and Designing Effective Instruction 
 

S. No Item Instructors Mean SD VD Students Mean SD VD 

1 I/ collaborate with colleagues to design and improve my/their lesson plans. 3.74 0.44 A 3.35 0.73 A 

2 I/ align my/their teaching with the program’s learning outcomes and objectives. 3.74 0.51 A 3.35 0.66 A 

3 I/ use/s a variety of instructional strategies to engage students. 3.77 0.43 A 3.41 0.64 A 

4 I/ design lesson plans that incorporate student feedback and assessment data. 3.77 0.43 A 3.33 0.68 A 

5 I/ integrate real-world examples and case studies to enhance learning. 3.81 0.40 A 3.58 0.65 A 

 Overall Weighted Mean 3.77 0.37 A 3.41 0.52 A 

 

The level of practices in planning and designing effective 

instruction obtained an overall weighted mean of 3.77 (SD = 

0.37) from the instructors' perspective and 3.41 (SD = 0.52) 

from the students' perspective, both verbally stated as 

"always" or "to a very great extent" (Table 6.4). This 

indicates that educators consistently engage with colleagues, 

align their teaching with program outcomes, employ a 

variety of instructional methodologies, create lesson plans 

that incorporate feedback, and integrate real-world 

examples. 

In terms of collaborating with colleagues to design and 

improve lesson plans, instructors reported a mean score of 

3.74 (SD = 0.44), while students rated this aspect at 3.35 

(SD = 0.73). Collaboration among educators is crucial for 

sharing best practices and improving instructional quality. 

Aligning teaching with the program’s learning outcomes and 

objectives also received a mean score of 3.74 (SD = 0.51) 

from instructors and 3.35 (SD = 0.66) from students. 

Ensuring that teaching aligns with program goals helps 

maintain a cohesive and comprehensive educational 

experience for students. 

Using a variety of instructional strategies to engage students 

was rated 3.77 (SD = 0.43) by instructors and 3.41 (SD = 

0.64) by students. Diverse instructional strategies cater to 

different learning styles and keep students actively engaged 

in the learning process. 

Designing lesson plans that incorporate student feedback 

and assessment data received mean scores of 3.77 (SD = 

0.43) from instructors and 3.33 (SD = 0.68) from students. 

Incorporating feedback and assessment data helps educators 

tailor their teaching to meet students' needs and improve 

learning outcomes. 

Integrating real-world examples and case studies to enhance 

learning was rated 3.81 (SD = 0.40) by instructors and 3.58 

(SD = 0.65) by students. Real-world examples make 

learning more relevant and practical, helping students 

understand the application of theoretical concepts. 

These practices are essential for effective instruction. Gess-

Newsome et al. (2019) [7] and Jacob et al. (2020) [11] 

emphasize the importance of collaboration, alignment with 

learning outcomes, and the use of diverse instructional 

strategies. The integration of real-world examples enhances 

learning by providing practical applications of theoretical 

concepts. 

 
Table 6.5: Use of a Variety of Assessment Tools 

 

S. No Item Instructors Mean SD VD Students Mean SD VD 

1 I/ use/s diverse assessment methods to accurately measure student understanding. 3.77 0.43 A 3.54 0.63 A 

2 I/ align assessments with learning objectives and outcomes. 3.71 0.46 A 3.61 0.56 A 

3 I/ ensure/s assessments are fair, unbiased, and clear. 3.71 0.46 A 3.55 0.56 A 

4 I/ involve students in their assessment process through self-assessment and reflection. 3.68 0.48 A 3.57 0.60 A 

5 I/ use/s assessment results to guide future teaching decisions. 3.77 0.43 A 3.52 0.57 A 

 Overall Weighted Mean 3.73 0.36 A 3.56 0.48 A 

 

The extent of practices in the use of a variety of assessment 

tools obtained an overall weighted mean of 3.73 (SD = 0.36) 

from the instructors' perspective and 3.56 (SD = 0.48) from 

the students' perspective, both verbally described as 

"always" or "to a very great extent" (Table 6.5). This 

indicates that educators consistently use diverse assessment 

methods, align assessments with learning objectives, ensure 

fairness, involve students in the assessment process, and use 

assessment results to guide teaching decisions. 

In terms of using diverse assessment methods to accurately 

measure student understanding, instructors reported a mean 

score of 3.77 (SD = 0.43), while students rated this aspect at 

3.54 (SD = 0.63). The use of varied assessment methods is 

crucial for capturing a comprehensive understanding of 

student learning and ensuring that assessments cater to 

different learning styles. 

Aligning assessments with learning objectives and outcomes 

received mean scores of 3.71 (SD = 0.46) from instructors 

and 3.61 (SD = 0.56) from students. Ensuring alignment 

helps maintain consistency between what is taught and what 

is assessed, providing a clear framework for evaluating 

student progress. 

Ensuring assessments are fair, unbiased, and clear was rated 

3.71 (SD = 0.46) by instructors and 3.55 (SD = 0.56) by 

students. Fair and transparent assessments are essential for 

maintaining student trust and accurately reflecting their 

knowledge and skills. 

Involving students in their assessment process through self-

assessment and reflection received mean scores of 3.68 (SD 

= 0.48) from instructors and 3.57 (SD = 0.60) from students. 

This involvement encourages students to take an active role 

in their learning and develop critical self-evaluation skills. 

Using assessment results to guide future teaching decisions 

was rated 3.77 (SD = 0.43) by instructors and 3.52 (SD = 

0.57) by students. Utilizing assessment data to inform 

teaching practices ensures that instruction is responsive to 

student needs and promotes continuous improvement. 

These findings align with the literature emphasizing the 

importance of varied and fair assessment practices. Adipat 

(2021) highlights the need for diverse assessment methods 

to accurately measure student understanding. Involving 

students in the assessment process and using results to guide 

teaching decisions are also crucial for effective teaching, as 

supported by Özdemir (2020) [16]. 
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Table 7.1: Teaching Strategies 
 

S. 

No 
Item 

Instructors 

Mean 
SD VD 

Students 

Mean 
SD VD 

11 provide varied learning activities that encourages student’s active participation 4.65 0.49 SA 4.48 0.65 SA 

12 encourage students to raise questions and clarifications or express insights about the topic 4.58 0.50 SA 4.48 0.66 SA 

13 provide opportunities for both individual and group works 4.65 0.55 SA 4.33 0.73 SA 

14 use varied teaching strategies to cater to students in different learning styles 4.71 0.53 SA 4.36 0.59 SA 

15 use books and other reference materials published within the last five years 4.61 0.56 SA 4.34 0.78 SA 

16 do not ‘spoon-feed’ but stimulates independent, creative, and critical thinking 4.68 0.54 SA 4.39 0.70 SA 

 Overall Weighted Mean 4.65 0.45 SA 4.40 0.56 SA 

 

4. Teaching Strategies, Classroom Management, 

Assessment of Learning, and Professional Ethics Among 

Educators Teaching BS Criminology Program 

From the instructors' perspective, the extent of teaching 

strategies among educators teaching in the BS Criminology 

program acquired an overall weighted mean of 4.65 (SD = 

0.45), which is verbally stated as "strongly agree," or 

"excellent" (Table 7.1). Similarly, the students' overall 

weighted mean was 4.40 (SD = 0.56), also verbally 

described as "strongly agree" or "excellent." This indicates 

that educators are highly effective in providing a variety of 

learning activities, encouraging questions and clarifications, 

providing opportunities for individual and group work, 

employing a variety of teaching strategies, using up-to-date 

reference materials, and stimulating independent thinking. 

In terms of providing varied learning activities that 

encourage students' active participation, instructors reported 

a mean score of 4.65 (SD = 0.49), while students rated this 

aspect at 4.48 (SD = 0.65). Varied learning activities are 

essential for engaging students and promoting active 

participation in the classroom. 

Encouraging students to raise questions and clarifications or 

express insights about the topic received mean scores of 

4.58 (SD = 0.50) from instructors and 4.48 (SD = 0.66) from 

students. This practice is crucial for fostering an interactive 

learning environment where students feel comfortable 

expressing their thoughts and asking questions. 

Providing opportunities for both individual and group works 

was rated 4.65 (SD = 0.55) by instructors and 4.33 (SD = 

0.73) by students. Opportunities for individual and group 

work help students develop collaboration skills and cater to 

different learning preferences. 

Using varied teaching strategies to cater to students with 

different learning styles received mean scores of 4.71 (SD = 

0.53) from instructors and 4.36 (SD = 0.59) from students. 

Employing diverse teaching methods is important for 

addressing the unique learning needs of each student. 

Using books and other reference materials published within 

the last five years was rated 4.61 (SD = 0.56) by instructors 

and 4.34 (SD = 0.78) by students. Up-to-date reference 

materials ensure that students have access to the latest 

information and research in their field of study. 

Not ‘spoon-feeding’ but stimulating independent, creative, 

and critical thinking received mean scores of 4.68 (SD = 

0.54) from instructors and 4.39 (SD = 0.70) from students. 

Encouraging independent thinking is vital for developing 

students' problem-solving skills and fostering creativity. 

These findings align with the literature emphasizing the 

importance of varied and interactive teaching strategies. 

Gess-Newsome et al. (2019) [7] highlight that diverse 

teaching methods cater to different learning styles and 

promote active student engagement. Jacob et al. (2020) [11] 

note that encouraging questions and critical thinking are 

crucial for fostering a dynamic learning environment. 

 
Table 7.2: Classroom Management 

 

S. No Item Instructors Mean SD VD Students Mean SD VD 

17 employ effective strategies in handling misbehaviors in class 4.71 0.46 SA 4.34 0.70 SA 

18 implement classroom rules and policies to promote students’ discipline 4.71 0.46 SA 4.39 0.64 SA 

19 provide opportunities for consultation on academic matters and other issues 4.61 0.50 SA 4.40 0.64 SA 

20 keep accurate records of student’s performances 4.65 0.49 SA 4.49 0.64 SA 

21 monitor students’ attendance 4.74 0.44 SA 4.55 0.58 SA 

22 start and end classes on time 4.77 0.43 SA 4.48 0.66 SA 

23 begin class with prayer and/or scripture reading 4.61 0.67 SA 4.14 0.80 A 

Overall Weighted Mean 4.69 0.39 SA 4.40 0.52 SA 

 

From the instructors' perspective, the level of classroom 

management strategies among educators teaching in the BS 

Criminology program earned an overall weighted mean of 

4.69 (SD = 0.39), which is verbally stated as "strongly 

agree," or "excellent" (Table 7.2). Similarly, the students' 

overall weighted mean was 4.40 (SD = 0.52), also verbally 

described as "strongly agree," or "excellent." This indicates 

that educators effectively handle misbehaviors, implement 

rules and policies, provide consultation opportunities, keep 

accurate records, monitor attendance, start and end classes 

on time, and frequently begin class with prayer or scripture 

reading. 

In terms of employing effective strategies in handling 

misbehaviors in class, instructors reported a mean score of 

4.71 (SD = 0.46), while students rated this aspect at 4.34 

(SD = 0.70). Effective behavior management is crucial for 

maintaining a conducive learning environment. 

Implementing classroom rules and policies to promote 

students’ discipline received mean scores of 4.71 (SD = 

0.46) from instructors and 4.39 (SD = 0.64) from students. 

Clear rules and consistent enforcement help maintain order 

and promote a disciplined learning atmosphere. 

Providing opportunities for consultation on academic 

matters and other issues was rated 4.61 (SD = 0.50) by 

instructors and 4.40 (SD = 0.64) by students. Providing 

consultation opportunities allows students to seek help and 

clarification, which can improve their academic 

performance and well-being. 
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Keeping accurate records of student performance received 

mean scores of 4.65 (SD = 0.49) from instructors and 4.49 

(SD = 0.64) from students. Accurate record-keeping is 

essential for tracking student progress and identifying areas 

where additional support may be needed. 

Monitoring students’ attendance was rated 4.74 (SD = 0.44) 

by instructors and 4.55 (SD = 0.58) by students. Regular 

attendance monitoring ensures that students are present and 

engaged in their learning activities. 

Starting and ending classes on time received mean scores of 

4.77 (SD = 0.43) from instructors and 4.48 (SD = 0.66) from 

students. Punctuality in starting and ending classes helps 

maximize instructional time and maintain a structured 

schedule. 

Beginning class with prayer and/or scripture reading was 

rated 4.61 (SD = 0.67) by instructors and 4.14 (SD = 0.80) 

by students. While this practice received slightly lower 

ratings, it reflects the integration of spiritual elements in 

classroom management. 

These findings are supported by Blazar and Pollard (2023), 

who emphasize that effective classroom management 

strategies are essential for creating a conducive learning 

environment. Jacob et al. (2020) [11] also highlight the 

importance of clear rules and consistent monitoring to 

maintain discipline and promote student engagement. 

 
Table 7.3: Assessment of Learning 

 

S. 

No 
Item 

Instructors 

Mean 
SD VD 

Students 

Mean 
SD VD 

24 provide varied assessment strategies/tests to measure learning outcome 4.68 0.48 SA 4.34 0.73 SA 

25 explain clearly the required performance output/requirement and/or competencies we need to acquire 4.68 0.48 SA 4.35 0.73 SA 

26 provide timely feedback about our output and performance 4.61 0.50 SA 4.28 0.73 SA 

27 inform students of the basis of computing our grades 4.74 0.44 SA 4.39 0.67 SA 

28 prepare examinations/assessments consistent with the lesson discussed 4.77 0.43 SA 4.41 0.65 SA 

Overall Weighted Mean 4.70 0.46 SA 4.35 0.70 SA 

 

The extent of assessment practices among educators 

teaching in the BS Criminology program obtained an overall 

weighted mean of 4.70 (SD = 0.42) from the instructors' 

perspective, which is verbally described as "strongly agree," 

or "excellent" (Table 7.3). Similarly, the students' overall 

weighted mean was 4.35 (SD = 0.58), also verbally 

described as "strongly agree," or "excellent." This indicates 

that educators provide varied assessment strategies, clearly 

explain performance requirements, provide timely feedback, 

inform students about grading criteria, and prepare 

assessments consistent with lessons. 

In terms of providing varied assessment strategies/tests to 

measure learning outcomes, instructors reported a mean 

score of 4.68 (SD = 0.48), while students rated this aspect at 

4.34 (SD = 0.73). Varied assessment strategies are crucial 

for capturing a comprehensive understanding of student 

learning and ensuring that assessments cater to different 

learning styles. 

Explaining clearly the required performance 

output/requirement and/or competencies to acquire received 

mean scores of 4.68 (SD = 0.48) from instructors and 4.35 

(SD = 0.73) from students. Clear communication of 

performance expectations ensures that students understand 

what is required of them, promoting transparency and 

fairness in the evaluation process. 

Providing timely feedback about output and performance 

was rated 4.61 (SD = 0.50) by instructors and 4.28 (SD = 

0.73) by students. Timely feedback is essential for helping 

students understand their progress and areas for 

improvement, which can significantly enhance their learning 

outcomes (Adipat, 2021). 

Informing students of the basis of computing grades 

received mean scores of 4.74 (SD = 0.44) from instructors 

and 4.39 (SD = 0.67) from students. Clearly explaining the 

grading criteria helps students understand how their 

performance is evaluated, promoting trust and transparency. 

Preparing examinations/assessments consistent with the 

lessons discussed was rated 4.77 (SD = 0.43) by instructors 

and 4.41 (SD = 0.65) by students. Consistency between 

teaching and assessments ensures that evaluations accurately 

reflect the material covered in class, providing a fair 

measure of student learning. 

These findings align with the literature emphasizing the 

importance of varied and fair assessment practices. Adipat 

(2021) highlights the significance of using a variety of 

assessment tools and providing timely feedback to measure 

and enhance student learning. Özdemir (2020) [16] underlines 

the importance of clear communication and consistent 

assessment techniques to promote transparency and fairness 

in the evaluation process. 

 
Table 7.4: Professional Ethics 

 

S. No Item Instructors Mean SD VD Students Mean SD VD 

29 appear in class prepared and presentable 4.77 0.43 SA 4.47 0.63 SA 

30 attend classes regularly 4.74 0.44 SA 4.39 0.73 SA 

31 maintain an objective and respectful treatment of students 4.74 0.44 SA 4.52 0.57 SA 

32 use gender inclusive and respectful language 4.74 0.44 SA 4.50 0.60 SA 

Overall Weighted Mean 4.75 0.43 SA 4.47 0.54 SA 

 

From the instructors' perspective, the extent of professional 

ethics among educators teaching in the BS Criminology 

program obtained an overall weighted mean of 4.75 (SD = 

0.43), which is verbally stated as "strongly agree," or 

"excellent" (Table 7.4). Similarly, the students' overall 

weighted mean was 4.47 (SD = 0.54), also verbally 

described as "strongly agree," or "excellent." This indicates 

that educators consistently appear prepared and presentable, 

attend classes on a regular basis, maintain objectivity and 

respect, and use gender-inclusive and respectful language. 

In terms of appearing in class prepared and presentable, 

instructors reported a mean score of 4.77 (SD = 0.43), while 

students rated this aspect at 4.47 (SD = 0.63). Being well-
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prepared and presentable is essential for establishing a 

professional and respectful classroom environment. 

Attending classes regularly received mean scores of 4.74 

(SD = 0.44) from instructors and 4.39 (SD = 0.73) from 

students. Regular attendance by instructors ensures 

continuity and reliability, which are important for effective 

teaching and learning. 

Maintaining an objective and respectful treatment of 

students was rated 4.74 (SD = 0.44) by instructors and 4.52 

(SD = 0.57) by students. Objectivity and respect are crucial 

for fostering a fair and supportive learning environment 

where all students feel valued and treated equally. 

Using gender-inclusive and respectful language received 

mean scores of 4.74 (SD = 0.44) from instructors and 4.50 

(SD = 0.60) from students. Inclusive language promotes 

equality and respect, ensuring that all students feel 

represented and respected in the classroom. 

These practices correspond with Van Vianen's (2018) 
[26]principles of professional conduct, which emphasize the 

necessity of professionalism and ethical behavior in 

sustaining a positive and respectful learning environment. 

Jacob et al. (2020) [11] highlight the importance of 

instructors modeling ethical behavior and respect while 

interacting with students. By adhering to these principles, 

educators can create a classroom environment that supports 

student engagement and learning. 

 

5. Correlation Between Readiness and Practices Among 

Educators Teaching BS Criminology Program 

 
Table 8.1: Correlation Matrix Between Readiness and Practices 

 

Correlation PKnowing PMaintaining PResponds PPlan PUsesofVarAsstool 

RKnowing .360* 0.214 0.042 0.295 0.255 

Sig. (2-tailed) 0.047 0.248 0.822 0.107 0.166 

N 31 31 31 31 31 

RMaintaining 0.263 0.212 0.234 0.289 0.273 

Sig. (2-tailed) 0.152 0.252 0.204 0.115 0.138 

N 31 31 31 31 31 

RResponds 0.321 .427* .583** .594** .568** 

Sig. (2-tailed) 0.078 0.016 0.001 0 0.001 

N 31 31 31 31 31 

RPlan 0.31 .572** .552** .581** .611** 

Sig. (2-tailed) 0.09 0.001 0.001 0.001 0.000 

N 31 31 31 31 31 

RUseofVarAssTool 0.315 .381* .519** .499** .452* 

Sig. (2-tailed) 0.084 0.034 0.003 0.004 0.011 

N 31 31 31 31 31 

Note: Correlation is significant at the 0.01 level (2-tailed). 

Correlation is significant at the 0.05 level (2-tailed).  
 

The readiness of educators teaching in the BS criminology 

program to know what and how to teach was positively 

related to their practices in the same area (r=.360*, 

p=0.047). This substantial association suggests that 

increased preparedness in terms of knowing what and how 

to teach leads to improved practices in the same subject.  

This is in accordance with previous literature, which 

highlights the necessity of educators being well-prepared in 

their subject matter in order to effectively convert 

knowledge into practice (Gess-Newsome et al., 2019; Jacob 

et al., 2020) [7, 11]. 

The educators' readiness to respond to learner diversity was 

positively correlated with practices such as maintaining a 

learning-focused environment (r=.427*, p=0.016), 

responding to learner diversity (r=.583**, p=0.001), 

planning and designing effective instruction (r=.594**, 

p<0.001), and using a variety of assessment tools (r=.568**, 

p=0.001).  This shows that educators who are more 

prepared to meet learner diversity are also better at creating 

inclusive learning environments, developing successful 

instructional strategies, and using a variety of evaluation 

approaches.  

These findings are further supported by Sanchez et al. 

(2019) and Manigbas et al. (2024) [14], who underline the 

need of inclusion and adaptation in education. 

Educators' readiness to plan and design effective instruction 

positively correlates with their practices in maintaining a 

learning-focused environment (r=.572**, p=0.001), 

responding to learner diversity (r=.552**, p=0.001), 

planning and designing effective instruction (r=.581**, 

p<0.001), and using a variety of assessment tools (r=.611**, 

p<0.001).  This correlation emphasizes the link 

between instructional planning and total teaching 

effectiveness. Gess-Newsome et al. (2019) [7] suggest the 

importance of well-planned education in effective teaching 

methods. 

Similarly, educators' readiness to use a variety of assessment 

tools was positively related to their practices in maintaining 

a learning-focused environment (r=.381*, p=0.034), 

responding to learner diversity (r=.519**, p=0.003), 

planning and designing effective instruction (r=.499**, 

p=0.004), and using a variety of assessment tools (r=.452*, 

p=0.011). Effective teaching requires various and fair 

assessment approaches to accurately measure student 

learning (Adipat, 2021; Özdemir, 2020) [16]. 

 

6. Correlation Between Readiness and Job Performance 

Among Educators Teaching BS Criminology Program 
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Table 9.1: Correlation Matrix Between Readiness and Job Performance 
 

Correlation FPKnowledge FPLearningMats FPTeachngStrat FPClassMgt FPAssLeanr FPProfEthics 

RKnowing 0.163 0.084 0.160 -0.020 0.120 0.141 

Sig. (2-tailed) 0.381 0.652 0.389 0.913 0.519 0.448 

N 31 31 31 31 31 31 

RMaintaining 0.271 0.150 0.243 0.063 0.131 0.133 

Sig. (2-tailed) 0.140 0.420 0.187 0.736 0.483 0.474 

N 31 31 31 31 31 31 

RResponds 0.201 0.251 0.203 0.058 0.224 0.246 

Sig. (2-tailed) 0.279 0.173 0.272 0.756 0.227 0.182 

N 31 31 31 31 31 31 

RPlan 0.207 0.214 0.048 0.079 0.222 0.320 

Sig. (2-tailed) 0.263 0.247 0.798 0.674 0.230 0.079 

N 31 31 31 31 31 31 

RUseofVarAssTool 0.089 0.012 0.060 -0.095 -0.065 -0.082 

Sig. (2-tailed) 0.634 0.950 0.749 0.611 0.726 0.663 

N 31 31 31 31 31 31 

 

The readiness of educators teaching in the BS criminology 

program in terms of knowing what and how to teach showed 

a positive but not significant correlation with various facets 

of job performance, including knowledge (r=0.163, 

p=0.381), learning materials (r=0.084, p=0.652), teaching 

strategies (r=0.160, p=0.389), class management (r=-0.020, 

p=0.913), assessment of learning (r=0.120, p=0.519), and 

professional ethics (r=0.141, p=0.448). These results suggest 

that while there is a positive association between readiness 

in knowledge and job performance aspects, the relationship 

is not statistically significant. This could indicate that other 

factors might be influencing job performance more strongly 

or that the sample size is insufficient to detect significant 

relationships. 

Similarly, the readiness in maintaining a learning-focused 

environment did not show significant correlations with 

knowledge (r=0.271, p=0.140), learning materials (r=0.150, 

p=0.420), teaching strategies (r=0.243, p=0.187), class 

management (r=0.063, p=0.736), assessment of learning 

(r=0.131, p=0.483), and professional ethics (r=0.133, 

p=0.474). This implies that while readiness in creating and 

maintaining an engaging learning environment is positively 

related to job performance, the relationship is not strong 

enough to be significant. 

The readiness in responding to learner diversity also did not 

show significant correlations with the facets of job 

performance: knowledge (r=0.201, p=0.279), learning 

materials (r=0.251, p=0.173), teaching strategies (r=0.203, 

p=0.272), class management (r=0.058, p=0.756), assessment 

of learning (r=0.224, p=0.227), and professional ethics 

(r=0.246, p=0.182). These findings suggest that the ability to 

respond to diverse learning needs is related to job 

performance but not significantly so, which might point 

towards the need for more targeted interventions in these 

areas. 

Readiness in planning and designing effective instruction 

showed positive but non-significant correlations with 

knowledge (r=0.207, p=0.263), learning materials (r=0.214, 

p=0.247), teaching strategies (r=0.048, p=0.798), class 

management (r=0.079, p=0.674), assessment of learning 

(r=0.222, p=0.230), and professional ethics (r=0.320, 

p=0.079). This suggests that well-prepared instructional 

planning is positively associated with job performance but 

again, not significantly so. 

Lastly, the readiness in using a variety of assessment tools 

did not show significant correlations with knowledge 

(r=0.089, p=0.634), learning materials (r=0.012, p=0.950), 

teaching strategies (r=0.060, p=0.749), class management 

(r=-0.095, p=0.611), assessment of learning (r=-0.065, 

p=0.726), and professional ethics (r=-0.082, p=0.663). This 

indicates that while there is some relationship between 

readiness in assessment practices and job performance, it is 

not statistically significant. 

 

7. Correlation Between Educators' Practices and Job 

Performance in Teaching BS Criminology Program 

 
Table 10.1: Correlation Matrix Between Practices and Job Performance 

 

Correlation FPKnowledge FPLearningMats FPTeachngStrat FPClassMgt FPAssLeanr FPProfEthics 

PKnowing 0.251 .407* 0.286 0.309 0.267 0.334 

Sig. (2-tailed) 0.173 0.023 0.119 0.091 0.146 0.067 

N 31 31 31 31 31 31 

PMaintaining 0.354 0.315 0.225 0.137 0.184 .387* 

Sig. (2-tailed) 0.051 0.084 0.224 0.462 0.321 0.032 

N 31 31 31 31 31 31 

PResponds 0.275 .382* 0.215 0.213 0.228 0.287 

Sig. (2-tailed) 0.135 0.034 0.245 0.249 0.217 0.117 

N 31 31 31 31 31 31 

PPlan 0.282 0.253 0.288 -0.006 0.038 0.188 

Sig. (2-tailed) 0.125 0.170 0.116 0.973 0.838 0.312 

N 31 31 31 31 31 31 

PUsesofVarAsstool .386* 0.319 0.294 0.113 0.126 .371* 

Sig. (2-tailed) 0.032 0.080 0.108 0.545 0.498 0.040 

N 31 31 31 31 31 31 

Correlation is significant at the 0.01 level (2-tailed). 

Correlation is significant at the 0.05 level (2-tailed). 
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The practices of educators in the BS criminology program, 

in terms of knowing what and how to teach, showed a 

significant positive correlation with job performance related 

to learning materials (r=.407*, p=0.023). This indicates that 

educators who excel in knowing what and how to teach tend 

to perform better in utilizing and managing learning 

materials. This finding corresponds with previous studies 

indicating the relevance of topic knowledge and pedagogical 

abilities in improving overall teaching performance (Gess-

Newsome et al., 2019; Jacob et al., 2020) [7, 11]. 

The activities associated with sustaining a learning-focused 

environment had a substantial positive link with job 

performance in professional ethics (r=.387*, p=0.032). This 

shows that instructors who effectively maintain a positive 

learning environment are more likely to practice high 

professional ethics. The relationship between a well-

managed classroom and professional conduct is well-

documented, emphasizing the importance of ethical 

behavior in fostering a courteous and productive learning 

environment (van Vianen, 2018) [26]. 

Furthermore, practices for responding to learner diversity 

were significantly correlated with job performance in terms 

of learning materials (r=.382*, p=0.034). This means that 

educators who can accommodate a variety of learning 

demands are more effective at controlling and utilizing 

learning resources. This finding lends support to the idea 

that inclusive teaching techniques improve the overall 

educational experience by accommodating different student 

backgrounds and learning styles (Sanchez et al., 2019; 

Manigbas et al., 2024 [14]). 

The usage of various assessment techniques also 

demonstrated significant correlations with job performance 

in terms of subject matter expertise (r=.386*, p=0.032) and 

professional ethics (r=.371*, p=0.040). This suggests that 

educators who use a variety of evaluation methods have 

better subject matter understanding and demonstrate higher 

levels of professional ethics. Research suggests that fair and 

diversified assessment techniques are crucial for measuring 

student learning and upholding ethical teaching norms 

(Adipat, 2021; Özdemir, 2020) [16]. 

Overall, the findings show that educators' specific practices, 

including knowing what and how to teach, maintaining a 

learning-focused environment, responding to learner 

diversity, and employing a variety of assessment 

instruments, are positively associated to many elements of 

job performance. These findings highlight the need of 

ongoing professional development and the deployment of 

good teaching strategies in the criminology program. 

 

Discussion 

This part presents the summary of findings, conclusions and 

recommendations on the readiness, practices, and 

performance of criminology educators in Cabanatuan City 

for the 2023-2024 academic year. It analyzes survey data, 

demographic profiles, and examines teaching readiness and 

practices, including curriculum knowledge, classroom 

management, and assessment tools. The findings are 

contextualized and analyzed, offering insights for future 

strategies to enhance criminology education in the city.  

 

Summary of Findings  

This study assessed the readiness, teaching practices, and 

job performance of criminology educators in Higher 

Education Institutions (HEIs) in Cabanatuan City for 

Academic Year 2023-2024. 

1. Demographic Profile: 

a. The majority of educators are relatively young (38.71% 

aged 24-28), and most (41.94%) have less than 5 years 

of teaching experience. 

b. Nearly half of the respondents (48.39%) have 

completed master’s units, while 29.03% are pursuing 

doctoral degrees, reflecting ongoing professional 

advancement. 

c. Most educators hold academic ranks of Associate 

Professor (41.94%) or Instructor I (29.03%). 

2. Teaching Readiness: 

a. Educators demonstrated high readiness in curriculum 

mastery, use of updated pedagogical strategies, 

classroom management, inclusive teaching, and 

assessment practices. 

b. Both instructor and student ratings reflect consistent 

agreement that educators are “always” ready in all 

measured aspects of teaching. 

3. Teaching Practices: 

a. Faculty consistently practiced instructional strategies 

aligned with professional standards, including 

differentiated instruction, inclusive classroom 

environments, effective lesson planning, and varied 

assessments. 

b. Educators strongly agreed they use engaging teaching 

strategies, manage classrooms effectively, assess 

student learning comprehensively, and uphold 

professional ethics. 

4. Correlation Analyses: 

a. Significant positive correlations were found between 

educators’ readiness and their teaching practices, 

especially in responding to learner diversity, planning 

effective instruction, and using varied assessment tools. 

b. However, there were no significant correlations 

between readiness and job performance, suggesting 

external or institutional factors may moderate job 

performance outcomes. 

c. Practices such as inclusive instruction and diverse 

assessment methods had significant correlations with 

job performance, particularly in managing learning 

materials and professional ethics. 

5. Implications and Action Plan: 

a. The study recommends continuous professional 

development, promotion of inclusive pedagogies, 

innovative assessment training, and clearer career 

progression pathways. 

b. An action plan has been proposed to enhance teaching 

quality and student outcomes, including feedback 

systems, curriculum updates, and ethics reinforcement. 

 

Conclusions 

The study sought to investigate the preparedness, practices, 

and job performance of criminology educators in 

Cabanatuan City's Higher Educational Institutions (HEIs) 

that provide the BS Criminology program during the 

academic year 2023-2024. It focused on key areas: 

understanding what and how to teach, maintaining a 

learning-focused environment, responding to learner 

diversity, planning and designing effective instruction, using 

various assessment tools, and adhering to professional 

ethics.  

http://www.multiresearchjournal.com/


International Journal of Advanced Multidisciplinary Research and Studies   www.multiresearchjournal.com 

589 

The findings indicated that educators demonstrated a high 

level of readiness in their understanding of the criminology 

curriculum, integrating current events and new research into 

teaching, connecting theoretical concepts to practical 

applications, staying updated with the latest teaching 

methods, and effectively explaining complex concepts. Both 

instructors and students rated the educators' readiness as 

"always" or "ready at all times," reflecting strong confidence 

and competence among the educators. 

In terms of practices, educators displayed a strong 

commitment to diversified learning activities, encouraged 

critical thinking, and used a variety of teaching approaches. 

Their classroom management procedures were resilient, 

effectively dealing with misconduct, enforcing clear rules, 

and offering opportunity for academic consulting services. 

Educators were also skilled at responding to learner variety 

by customizing instructional approaches to meet varied 

learning styles and backgrounds. 

The job performance of educators was rated highly, with 

consistent preparation and presentability, regular class 

attendance, maintaining objectivity and respect, and using 

gender-inclusive language. The use of varied assessment 

tools and timely feedback were also highlighted as strong 

practices contributing to effective teaching and learning 

outcomes. 

 

Hypotheses formulated earlier in the study were conclude 

as:  

Hypothesis 1: There is a significant relationship between 

educators' knowledge of what and how to teach and their 

job performance. 

The hypothesis that there is a significant 

relationship between educators' knowledge concerning what 

and how to teach and their job performance is accepted. The 

findings show a strong positive relationship between 

educators' knowledge and work performance in the use and 

management of learning resources (r=.407, p=0.023). This 

finding is consistent with previous research highlighting the 

role of topic knowledge and pedagogical abilities in 

improving overall teaching performance (Gess-Newsome et 

al., 2019; Jacob et al., 2020) [7, 11]. 

Hypothesis 2: There is a significant relationship between 

maintaining a learning-focused environment and 

educators' job performance. 

The hypothesis that maintaining a learning-focused 

environment significantly relates to educators' job 

performance is accepted. The measures associated with 

sustaining a learning-focused environment indicated a 

significant correlation with job performance in professional 

ethics (r=.387, p=0.032). This shows that educators who 

effectively maintain a positive learning environment are 

more likely to practice high professional ethics. This link 

between well-managed classrooms and professional conduct 

emphasizes the importance of ethical behavior in fostering a 

courteous and effective learning environment (Van Vianen, 

2018) [26]. 

Hypothesis 3: There is a significant relationship between 

responding to learner diversity and educators' job 

performance. 

The hypothesis that responding to learner diversity is 

significantly related to educators' job performance is 

accepted. The results show significant correlations between 

Educators' ability to meet diversified learning demands, as 

well as their effectiveness in organizing and utilizing 

learning materials (r=.382, p=0.034). Furthermore, 

instructors who use a variety of methods for assessment 

demonstrate superior topic understanding and professional 

ethics (r=.386, p=0.032; r=.371, p=0.040). These findings 

lend support to the assumption that inclusive teaching 

techniques improve the overall educational experience by 

accommodating varied student backgrounds and learning 

styles (Sanchez et al., 2019; Manigbas et al., 2024 [14]). 

Hypothesis 4: There is a significant relationship between 

planning and designing effective instruction and 

educators' job performance. 

The hypothesis that there is a significant relationship 

between planning and designing effective instruction and 

educators' job performance is not accepted. While the 

readiness of educators in planning and designing effective 

instruction showed positive correlations with various facets 

of job performance, these correlations were not statistically 

significant. This shows that other factors might have greater 

implications on job performance, or that the sample size is 

insufficient to identify significant relationships. Thus, more 

research with a bigger sample size or additional variables 

may be necessary to properly comprehend this relationship. 

These findings correspond with previous research, which 

highlights the value of continual professional development, 

inclusive and adaptable teaching approaches, effective 

classroom management, and ethical behavior in improving 

educational outcomes. The high levels of readiness and 

strong practices among educators reflect significantly on the 

schools' commitment to academic achievement and faculty 

professional development. Based on these findings, the 

study recommends the continuation and enhancement of 

professional development programs, further training on 

inclusive teaching strategies, workshops on innovative 

assessment methods, and creating clear pathways for career 

advancement to encourage mid-level educators to aspire to 

higher academic ranks. 

Future research could expand the scope to include a 

comparative analysis across different regions or investigate 

the long-term impacts of professional development 

programs on teaching effectiveness and student outcomes. 

Additionally, exploring the perspectives of students in 

greater detail through qualitative methods could provide 

deeper insights into the efficacy of teaching strategies and 

classroom practices. 

 

Recommendations 

1. Career Development. Continuous career development 

programs teaching approaches, and technological 

developments in criminology education are essential. 

Workshops and seminars on successful teaching 

practices, assessment methodologies, and classroom 

management should take place on a regular basis. 

2. Inclusion and diversity. Training programs that help 

educators in adjusting their teaching approaches for 

different learning styles and cultural backgrounds are 

necessary. These workshops should encourage diversity 

and ensure that all students feel valued while meeting 

their complex learning requirements efficiently.  

3. Classroom Management. Effective classroom 

management strategies should be highlighted in training 

programs. Educators must develop ways for dealing 

with disobedience, establishing clear standards, creating 

a respectful learning environment, and promoting 

independent learning skills. Providing consultation 
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opportunities for academic and other issues affecting 

students is also critical for providing an excellent 

learning environment. 

4. Collaborative Lesson Planning. The researcher 

suggests that regular meetings and seminars should be 

planned so that faculty members may discuss best 

practices, align their teaching with program outcomes, 

and incorporate student feedback into their lesson plans. 

Collaborative efforts can result in more in line and 

successful lesson designs that address various learning 

styles and demands. 

5. Assessment Practices. It is important to promote the 

usage of various assessment methods to accurately 

measure student knowledge. Training sessions should 

be held to provide fair, unbiased assessments and 

offering timely, positive feedback. Educators should 

encourage students to participate in the evaluation 

process through self-assessment and reflection 

exercises. Using assessment data to inform future 

teaching decisions can improve the overall efficacy of 

the educational process. 

6. Technological Integration. Technology and 

multimedia resources should be integrated into 

classroom instruction as a top priority. The researcher 

suggests that the criminology educators should have 

training in the use of instructional technology, such as 

online learning platforms and multimedia tools, will 

help them improve their teaching methods and student 

engagement. Keeping up with technology innovations 

and implementing them into the curriculum will ensure 

that educators are adequately prepared to give a modern 

and relevant education. 

7. Ethical and Professional Conduct. Maintaining high 

standards of professional and ethical conduct is 

necessary. The researcher suggests that criminology 

educators should be instructed to look prepared and 

presentable, to attend courses on a regular basis, to treat 

students with objectivity and respect, and to use 

language that is gender inclusive and polite. Modeling 

ethical behavior and professionalism will help create a 

positive and respectful learning environment. 

8. Further research may be conducted to compare the 

results of the present study. 

  

Action Plan for Enhancing the Quality of Criminology 

Education in Cabanatuan City HEIs 

To successfully address the findings and recommendations 

of our study on criminology educators' readiness, practices, 

and job performance, we created a thorough action plan. 

This plan intends to increase professional development, 

promote inclusive teaching methodologies, develop 

innovative methods for assessment, give clear career 

promotion paths, and encourage continual improvement. It 

also focuses on improving classroom management, 

encouraging ethical behavior, boosting curricular relevance, 

raising student involvement, and gathering complete student 

feedback. 

By continuing and improving professional development 

programs, we seek to ensure that educators have the most 

up-to-date information and skills for high-quality education. 

Workshops on inclusive teaching tactics and innovative 

assessment approaches will enable instructors to respond 

more effectively to different learning requirements and use 

effective evaluation tools. Creating clear professional 

promotion tracks would encourage instructors to aim for 

better academic ranks, establishing an excellence culture. 

Regular feedback and assessment sessions will allow for 

continuous growth in teaching practices, whereas training in 

effective classroom management and professional ethics 

will strengthen classroom control and maintain high ethical 

standards. Integrating current events and new research into 

the curriculum will keep it fresh and relevant, while using 

more student-centered teaching practices will increase 

student participation and engagement. Finally, extensive 

student feedback surveys will provide more information on 

the effectiveness of teaching tactics and classroom practices, 

allowing for data-driven reforms. 

This action plan, drawn up in collaboration with HEI 

administration, trainers, educators, and curriculum planners, 

is intended to systematically improve the quality of 

criminology education in Cabanatuan City HEIs, resulting in 

better educational outcomes and professional development 

for educators. 

 
Table 11: Action Plan 

 

Objective Action Step Responsible Party Timeline Resources Needed Expected Outcome 

Enhance professional 

development 

Continue and enhance professional 

development programs 
HEI Administration Ongoing 

Training materials, external 

experts, funding 

Improved teaching skills and 

updated knowledge 

Training on inclusive 

teaching strategies 

Conduct workshops on inclusive 

teaching methods 

HEI Administration, 

Trainers 
Quarterly 

Workshop materials, 

experienced trainers, funding 

Better accommodation of diverse 

learning needs 

Innovate assessment 
methods 

Organize workshops on innovative 
assessment methods 

HEI Administration, 
Trainers 

Bi-annually 
Workshop materials, 

external experts, funding 
More effective and varied 

assessment techniques 

Career advancement 

pathways 

Develop clear pathways for career 

advancement 
HEI Administration 

Annually 

reviewed 

Policy documents, career 

counseling resources 

Increased motivation among 

educators for career growth 

Foster continuous 
improvement 

Implement regular review and 
feedback sessions for educators 

Department Heads Monthly 
Review forms, feedback 

tools, meeting space 
Ongoing improvement in teaching 

practices 

Improve classroom 

management 

Provide training on effective 

classroom management techniques 

HEI Administration, 

Trainers 
Annually 

Training materials, 

experienced trainers 

Enhanced classroom control and 

student engagement 

Promote ethical 

conduct 

Reinforce training on professional 

ethics and conduct 

HEI Administration, 

Trainers 
Bi-annually 

Training materials, case 

studies, external experts 

Upholding high standards of 

ethical behavior 

Enhance curriculum 

relevance 

Integrate current events and recent 

research into the curriculum 

Educators, 

Curriculum Planners 
Ongoing 

Access to latest research, 
curriculum development 

tools 

Dynamic and up-to-date 

curriculum 

Improve student 
engagement 

Increase use of student-centered 
teaching strategies 

Educators Ongoing 
Training on student-centered 

methods, interactive tools 
Higher levels of student 

participation and engagement 

Comprehensive 

student feedback 

Conduct detailed student feedback 

surveys to gather insights 

HEI Administration, 

Researchers 

End of each 

semester 

Survey tools, data analysis 

software 

Deeper understanding of student 

perspectives on teaching efficacy 
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