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Abstract

Inclusive education is a worldwide initiative focused on 

promoting human rights, equality, and equity. In the past, 

students with disabilities were frequently separated from 

mainstream schools and placed in specialized institutions. 

Progressive reforms have established the right of all children 

to be educated together in mainstream classrooms. The 

teacher’s attitudes and beliefs can significantly impact how 

effectively inclusion is implemented in the classrooms and 

create a welcoming environment for all students. This study 

examines the attitude of primary school teachers towards 

inclusive education and problems faced by them in Baripada 

block. The main objectives of this study are to study the 

overall attitude of primary school teachers, to study the 

attitude of male and female primary teachers towards 

inclusive education and to study the various problems faced 

by teacher in regular classroom. The study used mixed 

method research design. The study included 30 primary 

school teachers (15 male, 15 female) randomly chosen from 

10 schools. For data collection, the researcher employed the 

"Teacher's Attitude Scale towards Inclusive Education," 

which was created and standardized by Vishal Sood and Arti 

Anand and another self-made interview scheduled for 

teachers used to understand the problems faced by them in 

an inclusive classroom setting. The T-test is employed for 

quantitative data analysis, while item analysis is utilized for 

qualitative data examination. The study revealed that 

primary teachers generally have a very positive attitude 

towards inclusive education, with no significant difference 

in attitude between male and female teachers. Despite this 

positivity, they face considerable challenges in inclusive 

classrooms, primarily due to a lack of resources and 

difficulty in tailoring instruction to cater to the varied 

learning requirements of students. 
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Introduction: 

 

“The concept of inclusion must embrace the feeling of belonging, since such a feeling appears to be necessary both for 

successful learning and for more general wellbeing.” 

-Warnock, 2005 

 

Education is about acquiring knowledge, developing critical thinking and judgment skills, and preparing individuals for life. 

The process of gaining knowledge, skills, values, beliefs, and habits is called education. It is a potent tool that may be used to 

open the doors of mental darkness and fill them with the light of wisdom and hope.However, some children with disabilities, 

children from rural areas, and girls often face discrimination and are denied equal access to education. Since in 1880, India has 

established many special institutions for children with disability.The government implemented inclusive education policies to 

promote equality and integrate marginalized students into the mainstream educationsystem (Chakraborty, 2024).The concept of 

inclusive education originated from the Salamanca Statement, which advocated for educating all children in regular schools, 

emphasizing it as a human right, and has since gained widespread support globally. It emerged as a response to evolving 

discussions around educational equity, shaped by shifting demographics, changing social attitudes, and greater awareness of 

the challenges faced by marginalized groups (Mithaug, 1998). 
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Significance of Inclusive Classrooms 

Inclusive education is vital in schools to create a fair and 

diverse learning environment, recognizing every individual's 

right to quality education, regardless of their background or 

abilities, and fostering a rich and positive educational 

experience (Sivaguru and Mary, 2023). Inclusive education 

transforms learning for all students, not just those with 

diverse needs. By using varied teaching methods like 

differentiated instruction and UDL, inclusive classrooms 

create more engaging and effective learning experiences. 

These environments promote academic growth by 

addressing varied learning styles and supporting all students 

to reach their full potential. Socially and emotionally, 

inclusive classrooms foster empathy, respect, and 

collaboration by bringing together students from diverse 

backgrounds. This setting helps students develop essential 

life skills, including emotional intelligence and teamwork, 

while also promoting a strong sense of belonging and 

community. For students with additional educational needs, 

it provides vital support in the general classroom rather than 

in segregated settings, reducing marginalization and 

enhancing self-worth. By reflecting the diversity of the real 

world, inclusivity prepares students to navigate complex 

social landscapes and contribute positively to a globally 

interconnected society. Ultimately, it is more than an 

academic strategy;it is a foundation for equity, empathy, and 

lifelong success. 

 

Review of Literature: 

Bhatnagar and Das (2013) [4] studied on attitudes of 

secondary school teachers towards inclusive education in 

New Delhi, India. The study's key finding was that Delhi 

teachers have favourable views towards inclusion of 

students with special needs. 

Kalita (2017) [10] conducted a study on attitude of secondary 

education towards inclusive education. The findings showed 

that majority of teachers have above-average attitude toward 

inclusive education, and male and female teachers' attitudes 

differ significantly. 

Paramanik and Barman (2018) [15] conducted a study on 

attitude of secondary school teachers towards inclusive 

education in the district of Purulia, West Bengal. The study 

found that secondary school teachers have a moderate 

attitude toward inclusive education, neither strongly positive 

nor negative. Additionally, male and female teachers' 

attitudes toward inclusive education are similar, with no 

significant difference. 

Dash, et al. (2019) [8] studied on attitude of prospective 

teacher educators towards inclusive education. This study 

also found that the attitude of 2nd year students is slightly 

higher than the 1st year students towards inclusive education. 

Singh and Kumar (2020) [20] conducted a study on attitude 

of teachers towards inclusive education. The study found 

that teachers had a moderately favourable attitude toward 

inclusive education, and male and female teachers' attitudes 

were comparable, with no notable difference. 

Rao and Setty (2022) [17] studied the attitude of secondary 

school teacher towards inclusive education a study in 

Visakhapatnam district. The research showed that gender 

had a negligible impact on teachers' attitudes toward 

inclusive education, with no statistically significant 

difference. 

Panda (2024) conducted a study on attitude of secondary 

school teachers towards inclusive education of Jajpur 

district. Most teachers displayed a positive attitude toward 

inclusive education, with no notable difference in attitudes 

between male and female teachers or between rural and 

urban school teachers. 

Singh, et al. (2025) [19] studied attitude of secondary school 

teachers towards inclusive education. Findings reveal that 

Female teachers exhibit a significantly more positive 

outlook on inclusive education than male teachers. This 

suggests that gender plays a substantial role in shaping 

perceptions and openness toward inclusive teaching 

practices.  

 

Rationale of the Study: 

The literal meaning of inclusive education is including all in 

one classroom. As it is very much essential to bring CWSN 

children into mainstream education to maintain equality and 

promote equity, national education policy give 

recommendations on inclusive education. The effectiveness 

of inclusive classroom practices is directly depends on 

teacher and his/her attitude. And as we know school 

education is most important for every child, because it 

builds a strong base and helps them to set their goal. So it is 

imperative to study the attitude of primary school teachers 

towards inclusive education. 

The researcher is motivated to conduct a study on the 

attitude of primary school teachers in the Baripada block of 

Mayurbhanj district towards inclusive education. A review 

of existing literature reveals that most studies have focused 

predominantly on secondary school teachers, with limited 

attention given to primary teachers. Previous studies have 

consistently shown that teachers tend to have a positive 

attitude toward inclusive education, with male and female 

teachers holding similar views. There's still a significant 

lack of insight into the views of primary school teachers 

specifically. This study investigates primary school teachers' 

attitudes toward inclusive education, comparing male and 

female teachers' views and examining the challenges they 

encounter in inclusive classrooms. 

 

Statement of the Problem: 

Fostering inclusivity in the classroom is vital to provide 

equal learning opportunities for all students, regardless of 

their abilities or backgrounds. Understanding teachers' 

attitudes toward inclusive education is key to achieving this 

goal. 

Therefore, the present study is stated as “Attitude of 

Primary School Teachers towards Inclusive Education 

and Problems Faced by them: A Study in Baripada 

Block.” 

 

Delimitation of the Study: 

1. The study is delimited to government primary school 

teachers only. 

2. Further the study is delimited to Baripada block of 

Mayurbhanj district only. 

 

Objectives of the Study: 

1. To study the attitude of primary school teachers towards 

inclusive education. 

2. To study attitude of male and female primary school 

teachers towards inclusive education. 

3. To study the problems faced by primary school teachers 

in an inclusive classroom. 
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Hypothesis of the Study: 

H01: There is no significance difference between attitude of 

male and female primary school teachers towards inclusive 

education. 

 

Research Question:  

1. What are the various problems faced by primary school 

teachers in an inclusive classroom? 

 

Methodology:  

Design of the Study: 

The research employed a mixed-methods design to explore 

primary school teachers' attitudes and the challenges they 

face. 

Population and sample of the Study: 

The population of the present study comprised to all the 

primary school teachers in Baripada block. The investigator 

has taken 30 primary school teachers for the study. From 

which 15 male and 15 female teachers was taken through 

simple random technique. 

Tools of the Study: 

The study utilized the standardized "Teacher Attitude Scale 

towards Inclusive Education" (TASTIE), developed by Dr. 

Vishal Sood and Dr. Arti Anand, to gather data on teachers' 

attitudes. This instrument is widely recognized for assessing 

teachers' attitudes toward inclusive education which 

comprises 47 items. Also, another self-made tool was used 

by researcher to investigate about the problems faced by 

teachers in an inclusive classroom. 

Statistical Techniques:  

In the current study, statistical methods such as the mean, 

standard deviation (SD), percentage and the "t" test were 

employed to analyze the raw data and determine the 

significance of differences between means for comparison 

purposes. 

 

Data Analysis and Interpretation: 

Objective 1: To study the attitude of primary school 

teachers towards inclusive education. 

To analyse this objective researcher has been used 

percentage by dividing sample into three group (agree, 

undecided and disagree). The result has been explained 

below: 

 
Table 1: Percentage analysis of attitude of primary school teachers 

towards curriculum and method of teaching 
 

S. 

No 
Statement 

Agree 

(%) 

Undecided 

(%) 

Disagree 

(%) 

1. 
Current School Curriculum 

Neglects Special Children's Needs 
30% 56.66% 13.33% 

2. Integrate Co-Curricular Activities 86.66% 10% 3.33% 

3. 
Separate Evaluation System 

Needed for Special Children 
56.66% 16.66% 23.33% 

4. 
Inclusive Education Adapts to 

Special Children’s Abilities 
90% 0% 10% 

5. Challenges of completing Syllabus 86.66% 10% 3.33% 

6. Diverse Teaching Methods 76.66% 13.33% 10% 

 

Teachers generally show positive and supportive attitudes 

toward inclusive education, especially in areas like adapting 

to diverse needs, incorporating co-curricular activities, and 

employing diverse teaching methods. However, there is 

some concern about practical challenges, such as timely 

syllabus completion and uncertainty about curriculum 

adequacy and evaluation systems.  

 
Table 2: Percentage analysis of attitude of teachers towards 

support to children with disability 
 

S. 

No 
Statement 

Agree 

(%) 

Undecided 

(%) 

Disagree 

(%) 

1. 
Inclusive education build self 

confidence 
93% 0% 7% 

2. Teacher sensitive to CWSN 86.66% 13.34% 0% 

3. Maximize student potential 70% 30% 0% 

4. General school are more suitable 46.66% 23.33% 30% 

5. Special children create stress 33.33% 10% 56.66% 

6. Contribute towards society 86.66% 10% 3.33% 

7. Teacher feel comfortable 90% 10% 0% 

8. 
Impossible to bring special 

children into mainstream 
16.66% 10% 73.33% 

9. Discriminative attitude of teachers 6.66% 33.33% 60% 

 

The data in Table 2 shows that most teachers (93%) think 

inclusive education boosts children's self-esteem, and 90% 

feel confident handling inclusive classrooms. Overall, 

teachers have a positive and supportive attitude toward 

inclusive education, recognizing its benefits. However, some 

mixed views on school readiness and stress suggest a need 

for ongoing training and support. 

 
Table 3: Attitude of primary teachers towards readiness of teachers 

 

S. 

No 
Statement 

Agree 

(%) 

Undecided 

(%) 

Disagree 

(%) 

1. 
Implementation of inclusive 

education 
76.66% 23.33% 0% 

2. Additional qualification necessary 13.33% 16.66% 60% 

3. Training on inclusive education 100% 0% 0% 

4. Inclusive education as challenges 46.66% 23.33% 30% 

 

Table 3 shows that primary teachers exhibit a positive 

attitude towards their readiness especially regarding its 

implementation and the need for training. All the primary 

teachers (100%) reveal that in-service training is essential 

for inclusive classroom. 

 
Table 4: Percentage analysis of Attitude of primary teachers 

towards learners need 
 

S. 

No 
Statement 

Agree 

(%) 

Undecided 

(%) 

Disagree 

(%) 

1. Benefits of inclusive schooling 70% 10% 20% 

2. 
Attention towards special 

children 
100% 0% 0% 

3. Addressing learner need 90% 10% 0% 

4. Parent satisfaction 73.33% 20% 6.66% 

5. Unsatisfactory facilities in school 83% 10% 6.66% 

 

Table 4 reveals that teachers have a highly positive attitude 

toward learners' needs, with 100% recognizing the benefits 

of inclusive schooling for all children. All teachers agree 

that children with special needs require extra attention, 

reflecting a strong commitment to supporting diverse 

learners. 
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Table 5: Levels of teacher’s attitude towards inclusive education 
 

S. 

No 
Statement 

Agree 

(%) 

Undecided 

(%) 

Disagree 

(%) 

1. 
Inclusive education provide equal 

social right 
87% 0% 13% 

2. Extra workload on teacher 70% 10% 20% 

3. Improve national literacy rate 70% 10% 20% 

4. 
Positive influence on educational 

development 
76.66% 23.33% 0% 

   

Primary teachers have a strongly positive attitude toward 

inclusive education, recognizing its role in promoting social 

justice and development. While 87% believe it ensures equal 

social rights, 70% express concerns about increased 

workload. Overall, teachers' responses reflect a supportive 

attitude toward inclusive education. 

 

Objective 2: To study the attitude of male and female 

primary school teachers towards inclusive education. 

Hypothesis (H0): There is no significance difference 

between attitude of male and female primary school teachers 

towards inclusive education. 

 
Table 7: Attitudes towards inclusive education: A comparison of 

male and female primary school teachers 
 

Gender N Mean SD 
‘t’ value 

(calculated) 

Table value 

of ‘t’ at 0.05 

level 

Remark 

Male 15 114.06 5.61 

0.5757 2.05 

Null 

hypothesis 

accepted (not 

significant) 
Female 15 115.20 5.34 

 

According to Table 7, the mean scores for male and female 

primary teachers were 114.06 and 115.20, with standard 

deviations of 5.61 and 5.34, respectively. The t-test results 

showed that the calculated t-value (0.5757) was less than the 

critical t-value (2.048) at a 0.05 significance level, 

indicating no statistically significant difference in attitudes 

between male and female teachers. 

 

Objective 3: To study the problem faced by primary school 

teachers in an inclusive school. 

1.) Comfort levels of teachers in inclusive educational 

settings: 

 
Table 8: Percentage analysis of teacher’s comfort level in inclusive 

educational setting 
 

 

Teacher’s comfort level 

Yes No 

68% 32% 

 

The data indicating that 68% teachers feel comfortable 

teaching in an inclusive classroom. While 32% teachers 

expressing discomfort due to lack of training and 

unavailability of resources in schools. 

2.) Training and professional development received by 

teachers:  

Data shows that 72% of teachers have undergone training in 

both pre-service and in-service programs. Additionally, 

some teachers reported attending workshops, seminars, and 

other skill development programs aimed at supporting 

inclusive education.However, a small number of teachers 

(28%) expressed that they had not received any training 

related to inclusive education. 

3.) Effective teaching strategies adopted by teachers to 

engage all students and promote positive relationships in 

inclusive classroom: 

It has been revealed that collaborative and cooperative 

learning, individualized instruction, the learning-by-doing 

method, and the use of technology contribute to better 

understanding and engagement among diverse learners. 

Teachers have also noted that flexible group activities and a 

collaborative learning approach can foster positive 

relationships among students in inclusive classrooms. 

4.) Availability of resourcesand support system 

 
Table 9: Percentage analysis of resources availability and support 

system in inclusive school 
 

Lacking of resources 

and support system 

Yes No 

95% 5% 

 

Table reveals that 95% of primary school teachers report a 

significant lack of resources and support services, 

particularly affecting the inclusion of children with 

disabilities. Teachers also expressed that many schools lack 

essential facilities such as ramps, elevators, and well-

ventilated classrooms, hindering access for students with 

physical disabilities. There is a notable deficiency in 

teaching materials tailored for diverse learning needs, 

including Braille books and audio-visual aids, which are 

crucial for effective inclusive education.The survey also 

revealed that availability of assistive devices such as screen 

readers, hearing aids, and specialized software is limited in 

the primary schools of Baripada block of Mayurbhanj 

district.  

5.) Challenges faced by teacher when adapting 

curriculum and teaching students with diverse needs: 

Teachers expressed that inclusive classrooms demand more 

time to address the varied needs of students, making it 

challenging to complete the curriculum within the allocated 

timeframes. Many educators feel unprepared to handle the 

complexities of inclusive classrooms due to limited training 

in inclusive teaching practices.This gap in professional 

development hinders their ability to effectively support 

students with varying abilities. Teachers suggested that both 

in-service and pre-service teacher training should be 

strengthened. Teachers in inclusive classrooms face 

numerous challenges, primarily due to limited resources, 

including specialized materials, assistive technologies, and 

support staff. Teachers also revealed that, it is very much 

challenging in addressing the wide range of academic levels 

and learning styles present in inclusive classrooms. 

Differentiating instruction to meet each student's needs 

requires additional planning and adaptability. Teachers often 

struggle to find or develop assessment methods that fairly 

evaluate all students' progress. Managing the emotional and 

behavioural aspects of students with special needs adds 

another layer of complexity.  

 

Findings and Discussion: 

Major findings of this study are; 

1. Most primary teachers have a highly favourable attitude 

toward inclusive education. 

2. The attitudes of male and female primary teachers 

toward inclusive education are similar, with no 

statistically significant difference between the two 

groups, resulting in the acceptance of the null 

hypothesis. 
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3. Teachers face many challenges while taking class in 

inclusive setting. Majorly there are lacks of resources 

available in primary schools in Baripada block of 

Mayurbhanj district. Teachers often struggle to adapt 

adequate teaching strategies to meet each student’s need 

in inclusive classroom.  

 

Suggestions: 

1. To enhance primary teachers’ attitudes toward 

inclusivity, it’s essential to provide them with targeted 

pedagogical knowledge on inclusive schooling through 

in-service training. 

2. The government should substantially increase funding 

for primary schools to eliminate obstacles to inclusive 

education. 

3. Attitudinal comparisons can be conducted between 

trained versus untrained teachers, as well as between 

pre-service and in-service educators. 

 

Conclusion:  

Inclusive education is essential today for creating a society 

that truly values equality and rejects all forms of 

discrimination. Teachers' positive attitudes play a vital role 

in effective inclusive education. Therefore, targeted efforts 

are necessary to provide educators with the knowledge and 

skills required to support students with diverse needs, 

including those with special needs. The primary objective of 

this research is to examine the attitudes of primary school 

teachers toward inclusive education, exploring gender 

perspectives and difficulties encountered in inclusive 

settings. The findings showed that most primary teachers 

generally have a very positive attitude toward inclusive 

education, and male teachers' attitudes are similar to female 

primary teachers. The present study also reveals that 

teachers in Baripada block of Mayurbhanj district face 

significant challenges in inclusive classrooms, primarily due 

to limited resources in primary schools. They often struggle 

to develop effective teaching strategies that cater to diverse 

student needs. 

 

References: 

1. Bansal S. Attitude of teachers towards Inclusive their 

professional education in relation to Commitment. 

Indian Journal of Educational Studies. 2016; 3(1):96-

108. 

2. Bala I. Attitude of teachers towards inclusive education 

in relation to their perceived self-efficacy to teach in 

inclusive classroom. Turkish Journal of Computer and 

Mathematics Education. 2021; 12(10):7223-7228.  

3. Belapurkar M, Phatak V. Knowledge and attitude about 

inclusive education of school teachers. Scholarly 

Research Journal for Interdisciplinary Studies, 2012, 1-

2. 

4. Bhatnagar N, Das A. Attitudes of secondary school 

teachers towards inclusive education in New Delhi, 

India. Journal of Research in Special Educational 

Needs. 2013; 14(4). 

5. Bhakta D, Shit B. Assessment of school teachers’ 

attitude towards inclusion of special educational need 

(SEN) children in regular classroom. International 

Journal of Humanities & Social Science Studies 

(IJHSSS), 2016, 249-255.  

6. Boer A, Piji S, Minnaert A. Regular primary school 

teachers' attitudes towards inclusive education: A 

review of related literature. International Journal of 

Inclusive Education. 2011; 15(3):331-353. 

7. Chavhan R. Students Teachers' attitude towards 

Inclusive education. Scholarly Research Journal for 

Interdisciplinary Studies. 2013; 1(5):1221-1226. 

8. Dash J, Purohit S, Padhy S, Hota S. A study on attitude 

of prospective teacher educators towards inclusive 

education. International Journal of Applied Research. 

2019; 5(5):22-26. 

9. Jury M, Perrin N, Rohmer O. Attitude towards inclusive 

education: an exploration of the interaction between the 

teachers’ status and students’ type of disability within 

the French context, 2021. 

10. Kalita U. A study on attitude of primary school teachers 

towards inclusive education. International Journal of 

Advanced Education and Research. 2017; 2(3):127-130. 

11. Monsen JJ, Frederickson N. Teachers attitude towards 

mainstreaming and their pupils perceptions of their 

classroom learning environment, Learning 

Environments Research, 2004, 129-142.  

12. Mouchritsa M, Romero A, Garay U, Kazanopoulos S. 

Teachers’ attitudes towards inclusive education at 

Greek secondary education schools. Education 

Sciences. 2022; 12(6):p404. Doi: 

https://doi.org/10.3390/educsci12060404 

13. Nayak J. Attitude of parents and teachers towards 

inclusive education. Edutracks. 2008; 7(6):18-20.  

14. Oluremi F. Attitude of teachers to students with special 

needs in mainstreamed public secondary schools in 

south-western Nigeria Ondo State, Nigeria, European 

Scientific Journal. 2015; 11(10):194-210. 

15. Paramanik N, Barman P. Attitude of secondary school 

teachers towards inclusive education. International 

Journal of Research in Social Sciences. 2018; 8(7): 750-

765. 

16. Radojlovic J, Kilibarda T, Radevic S, Maricic M, 

Parezanovic K, Djordjic M, et al. Attitudes of primary 

school teachers towards inclusive education, 2022. 

17. Rao S, Setty V. Attitude of secondary school teachers 

towards Inclusive education: A Study In 

Visakhapatnam District. International Journal of 

Creative Research Thoughts, 2022. 

18. Saloviita T. Attitudes of teachers towards inclusive 

education in Finland. Scandinavian Journal of 

Educational Research. 2018; 64(2):270-282. Doi: 

https://doi.org/10.1080/00313831.2018.1541819 

19. Singh R, Jain VK, Yadav S. Attitude of secondary 

school teachers towards inclusive education. 

International Journal of Research – Granthaalayah. 

2025; 13(3):257-263. 

20. Singh S, Kumar S, Singh RK. A study of attitude of 

teachers towards inclusive education. Shanlax 

International Journal of Education. 2020; 9(1):189-197. 

Doi: https://doi.org/10.34293/education.v9i1.3511 

21. Sood V, Anand A. Teacher attitude scale towards 

inclusive education. Agra: National psychological 

corporation, 2011. 

22. Galovic D, Brojcin B, Glumbic N. The attitudes of 

teachers towards inclusive education in Vojvodina. 

International Journal of Inclusive Education. 2014; 

18(12):1262-1282. 

23. Zyoudi M. Teachers’ Attitudes towards Inclusive 

Education in Jordanian Schools, International Journal of 

Special Education. 2006; 21(2):55-62 

http://www.multiresearchjournal.com/
https://doi.org/10.3390/educsci12060404
https://doi.org/10.1080/00313831.2018.1541819
https://doi.org/10.34293/education.v9i1.3511

