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Abstract

The evolving landscape of 21st century education, highlights 

the need for a teacher-centered approach to curriculum 

reform. "Amplifying Teachers’ Voices: Advancing 

Teacher Education and Professionalism through 

Competency-Based Curricula (CBC) in Africa" explores 

the critical role of teachers in shaping and implementing 

CBC to improve educational quality, inclusivity and 

professionalism. This paper examines how CBC reforms 

impact teacher education, professional development and 

classroom practices across Africa, emphasizing the 

importance of valuing teachers' voices in curriculum design, 

implementation and policy formulation. Despite CBC's 

promise in fostering learner-centered education, challenges 

such as inadequate teacher training, limited resources and 

institutional support hinder its effectiveness. Grounded in 

Teacher Agency theory, the study analyses teachers' 

experiences and contributions to CBC implementation. 

Drawing understandings from successful CBC initiatives, it 

advocates for policies that empower teachers as agents of 

educational transformation, calling for collective action to 

ensure a well-supported, professional teaching workforce 

capable of achieving meaningful learning outcomes. 

Keywords: Competency-Based Curricula, Educational Quality, Pedagogical Innovations, Professional Development, Teacher-

Centered Approach 

1. Introduction / Context and Imperatives 

The 21st century has ushered in rapid transformations in the economy, technology, and global interconnectedness, requiring an 

education system that is both adaptive and forward-thinking. In response to these shifts, many African countries are 

undertaking curriculum reforms, with a strong focus on competencies. Competency-based curricula (CBC) emphasise the 

development of practical skills, critical thinking and problem-solving abilities, moving away from traditional education models 

that prioritize rote memorisation and standardised testing (Sifuna & Sawamura, 2019; O’Sullivan, 2020)  [24, 20]. This learner-

centered approach aims to equip learners with the competencies needed to thrive in a rapidly evolving world while ensuring 

they contribute meaningfully to their communities (UNESCO, 2021; Chakamba, 2023)  [26, 5]. 

However, the successful implementation of CBC largely depends on teachers and how they are trained, supported and 

empowered to effectively deliver competency-based education (CBE). Teachers are at the heart of educational transformation, 

contributing significantly to student learning outcomes, yet their voices are often overlooked in policy decisions and 

curriculum reforms (Tabulawa, 2018; Vavrus, Thomas, & Bartlett, 2022). Strengthening teacher education and professionalism 

is crucial for ensuring that CBC achieves its intended impact. Well-trained and motivated teachers are better positioned to 

facilitate skill-based learning, foster critical thinking and create inclusive classrooms that support diverse learning needs 

(Akyeampong, 2020; Guthrie, 2021; Bwembya, Daka and Botha, 2024) [1, 8, 3]. 

In spite of the potential benefits of CBC, its implementation presents significant challenges. In Kenya for example, teachers 

have encountered difficulties in adapting to the new system, citing inadequate professional development, insufficient resources 

and a lack of clear guidelines on CBC implementation (Wasanga et al., 2021 and Ouma, 2024 [21]). Similarly, in Uganda, 
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concerns have been raised regarding the equity of CBC 

adoption, particularly in resource-constrained settings where 

disparities in access to teacher training and learning 

materials persist (Muwanga-Zake, 2020; Tumwesige, 2020) 

[15, 25]. Likewise, an exploration of mathematics teachers' 

experiences in South Africa highlights challenges related to 

shifting pedagogical practices, assessment methods, and 

institutional support during curriculum transitions (Graven 

& Venkat, 2017 [7]; Spaull & Jansen, 2019). 

 

1.1 Problem Statement in Context 

The successful implementation of the Competency-Based 

Curriculum (CBC) in Africa relies on teachers' 

preparedness, agency, and institutional support. However, 

challenges such as inadequate professional development, 

insufficient resources, and unclear implementation 

guidelines persist (Schweisfurth, 2019; Hardman, Ackers, & 

Abrishamian, 2022) [23, 9]. Across various countries; Kenya 

faces difficulties due to limited training and unclear 

assessment frameworks, making the transition to CBC 

challenging (Wasanga et al., 2021; Ouma, 2024 [21]); Uganda 

struggles with resource disparities, especially in rural areas 

where teachers lack training and materials (Muwanga-Zake, 

2020; Tumwesige, 2020) [15, 25]. As for South Africa, it 

experiences issues with pedagogy adaptation, assessments, 

and institutional support during curriculum shifts (Graven & 

Venkat, 2017 [7]; Spaull & Jansen, 2019). While Zambia, set 

to implement CBC in 2025, it currently faces resource 

constraints, poor infrastructure, and limited digital tools, 

particularly in rural schools (UNESCO, 2021; Bwembya, 

Daka, & Botha, 2024) [26, 3]. 

Further challenges include disparities in teacher recruitment, 

retention, and motivation, disproportionately affecting rural 

and marginalized communities (UNESCO, 2021) [26]. 

Gender and socio-cultural barriers also limit female teachers' 

professional development and leadership opportunities 

(Unterhalter et al., 2020). Additionally, a lack of culturally 

responsive pedagogy and weak monitoring and evaluation 

mechanisms hinder CBC’s effectiveness (Nyamnjoh, 2018; 

Sifuna & Obonyo, 2019 [24]). Despite their critical role, 

teachers’ voices are often excluded from curriculum 

reforms, raising concerns about the sustainability of CBC 

(Schweisfurth, 2019; Hardman et al., 2022) [23, 9]. This study 

highlights the importance of teacher agency, professional 

development, and institutional support in advancing CBC. It 

calls for digital technology integration, peer mentorship, 

community-driven training, and collaboration among 

governments and stakeholders (Mtebe & Raphael, 2021). By 

prioritizing teacher empowerment, the study advocates for a 

holistic approach to CBC implementation, positioning 

teachers as key drivers of educational innovation 

(Altinyelken, 2018; UNESCO, 2021; Ouma, 2024) [2, 26, 21]. 

 

1.2 Research Questions 

1. How do teachers in Africa perceive competency-based 

curricula in shaping their professional identity and 

teaching practices? 

2. What challenges do teachers have in implementing 

competency-based curricula? 

3. How can teachers’ voices influence policy and 

curriculum reforms? 

4. How can teacher education programs in Africa be re-

designed to enhance professionalism and effectiveness 

in a competency- based approach? 

1.3 Theoretical Framework 

This study is grounded in Teacher Agency Theory, which 

emphasizes teachers' autonomy in shaping their professional 

practices and amplifying their voices. The ecological 

approach by Priestley, Biesta, and Robinson (2013) 

highlights how teacher agency is influenced by social, 

cultural, and institutional contexts rather than being an 

inherent trait. The following are the Key tenets of Teacher 

Agency Theory: 

1. Contextual and Emergent Nature: Agency is not 

fixed but develops through interactions with 

institutional policies, cultural norms, and available 

resources. 

2. Temporal Dimension: Past experiences shape teachers' 

confidence, present conditions (e.g., policies, school 

culture) influence their decisions, and future aspirations 

drive their professional growth. 

3. Impact of Professional and Structural Conditions: 

Factors like school environment, national curriculum 

reforms, and access to training affect teacher agency, as 

seen in Zambia’s CBC implementation. 

4. Reflexivity and Professional Judgment: Teachers 

must reflect and adapt their methods to suit diverse 

learners rather than strictly following rigid policies. By 

applying this framework, the study underscores the 

importance of empowering teachers in CBC 

implementation, ensuring they have the autonomy and 

support needed to innovate and enhance education 

quality. 

 

 
 

2. Literature Review 

a) Progress in CBC Implementation across Africa 

Several African nations have made significant strides in 

curriculum reform, with countries like Kenya, Uganda and 

South Africa implementing CBC at various educational 

levels. These reforms reflect a commitment to educational 

innovation, aiming to create more dynamic and learner-

centered classrooms that emphasize hands-on learning, real-

world problem-solving, and critical thinking (Owino & 

Nyabero, 2021) [22]. However, the success of these initiatives 

depends not only on curriculum design but also on teachers' 

active participation, professional development, and 

preparedness to implement CBC effectively (Jwan & 

Kisaka, 2021; Ochieng’ & Amimo, 2022) [10, 19]. 

In Kenya, the phased implementation of CBC began with 

early childhood education and has progressively expanded 

to higher levels. A key feature of this model is continuous 

assessment and individualized learning plans, which require 

well-trained teachers who can adapt instruction to meet 

diverse student needs (Wasanga et al., 2021). Similarly, 

Uganda has integrated CBC to foster critical thinking and 
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creativity, ensuring that learning outcomes align with 

national development goals. These experiences underscore 

the need for robust teacher education programs that equip 

educators with the necessary pedagogical skills and 

professional support to navigate the transition to CBC 

(Ndayambaje, 2020) [17]. 

b) Case Studies of Successful CBC Implementations 

Examining successful implementations of Competency-

Based Curricula (CBC) provides valuable insights into how 

teacher education and professionalism can be strengthened 

to support educational transformation across Africa. These 

case studies highlight the crucial role of teachers in driving 

CBC success and showcase strategies that have empowered 

educators through training, policy support, and professional 

development. 

1. Uganda: Strengthening Teacher Training for Effective 

CBC Implementation 

Uganda’s commitment to teacher capacity-building has been 

instrumental in the successful rollout of CBC. The 

government has invested heavily in teacher education, 

ensuring that educators are well-equipped with the necessary 

skills and methodologies to implement a learner-centered 

curriculum. Through continuous professional development 

(CPD) programs, digital learning resources, and school-

based mentorship initiatives, teachers in Uganda have 

gained confidence and competence in delivering CBC 

effectively (Mpapalika, 2021) [12]. This structured approach 

has amplified teachers' voices, recognizing them as key 

agents of educational reform (Mugisha, 2022) [13]. 

2. Kenya: A Phased Approach to Teacher Preparedness 

and Curriculum Reform 

Kenya’s CBC implementation has been characterized by a 

phased approach, allowing for continuous adaptation based 

on teacher feedback. Recognizing the challenges of 

transitioning from a traditional curriculum, the Kenyan 

government prioritized teacher training through targeted 

workshops, competency-based assessments, and peer 

collaboration networks (Obiero, 2019 [18]; Cheruiyot, 2023). 

Additionally, stakeholder consultations have provided 

teachers with a platform to share insights and concerns, 

ensuring their professional perspectives shape improvements 

in CBC. This approach has enhanced teacher 

professionalism and ownership of the curriculum, leading to 

a more inclusive and effective implementation process 

(Ndung’u et al., 2020) [16]. 

c) Challenges in Implementing CBC  

Despite the promising outlook of CBC, numerous 

challenges impede its effective deployment across 

educational systems, particularly in Africa. These challenges 

include the following; 

i. Insufficient Teacher Preparedness 

One of the primary obstacles is the lack of adequate teacher 

training. Many teachers are accustomed to traditional 

teaching methods and struggle to transition to a learner-

centered, competency-based approach. For instance, in 

Kenya, where CBC was introduced in 2017, teachers have 

reported difficulties in assessing learner competencies due to 

inadequate training and a lack of clear guidelines (Wasanga 

et al., 2021; Ochieng’ & Amimo, 2022 [19]). Limited 

professional development opportunities further exacerbate 

these issues, leading to inconsistencies in instructional 

quality (Tumwesige, 2020) [25]. 

ii. Lack of Resources 

Effective CBC implementation requires modern teaching 

materials, technology, and infrastructure, which are often 

lacking in many African schools. Additionally, budget 

constraints often lead to an uneven distribution of resources, 

disadvantaging learners in marginalized communities 

(Musyoka & Ngugi, 2023) [14]. 

iii. Resistance to Change 

The shift from traditional examination-based systems to a 

competency-driven approach has been met with skepticism 

from various stakeholders, including teachers, parents, and 

policymakers. Many parents, particularly in Nigeria, have 

expressed concerns about CBC’s effectiveness in preparing 

learners for national and international examinations 

(Mogambi et al., 2021) [11]. Similarly, teachers often feel 

overwhelmed by the additional workload associated with 

continuous assessment and individualised learning 

approaches (Muyaka & Mukhwana, 2020). 

 

3. Methodology 

This study employed a desk review to examine existing 

literature on the Competency-Based Curriculum (CBC) and 

to analyse case studies from countries that have successfully 

implemented it. In addition, the study conducted Focus 

Group Discussions (FGDs) with a total of 100 teachers—50 

from primary schools and 50 from secondary schools—in 

Kitwe District, Copperbelt Province. Each FGD comprised 

10 participants, resulting in five groups for primary school 

teachers and five for secondary school teachers. Participants 

were purposively selected based on their experience with the 

implementation of CBC, their subject area expertise, and 

their active involvement in curriculum delivery. This mixed 

approach ensured a comprehensive understanding of the 

practical and conceptual dimensions of CBC. To enhance 

the validity and reliability of the research, content validity 

was established through a rigorous literature review and 

expert consultations. Ethical considerations were strictly 

observed throughout the study. Data from the Focus Group 

Discussions was analyzed thematically, allowing for a 

deeper interpretation of qualitative insights which has 

contributed to the overall findings of the study.   

 

4. Findings and Discussions 

This section presents the study’s findings, beginning with 

results from the desk review of documents, followed by 

findings from the focus group discussions (FGDs). While 

the desk review provides general background and contextual 

information, the FGD findings are organized according to 

the research questions. Together, the findings offer insights 

into the key factors influencing the successful 

implementation of the Competency-Based Curriculum 

(CBC) in Africa, highlighting both achievements and 

challenges. The discussion further explores how teacher 

agency, professional development, and institutional support 

contribute to effective CBC implementation. 

4.1 Document analysis from Desk reviews  

1. The findings reveal that a multifaceted approach is 

necessary for CBC implementation. Data from case 

studies and research indicate that successful CBC 

adoption requires a comprehensive strategy that goes 

beyond curriculum design to include teacher 

empowerment, adequate resources, and stakeholder 

involvement. Teachers play a pivotal role in the success 

of any education reform, and their preparedness, 

professional development, and attitudes significantly 

influence the outcomes of CBC implementation 
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(Orodho, 2017; Jwan & Kisaka, 2021 [10]). 

2. Additionally, disparities in teacher recruitment, 

retention, and motivation exacerbate implementation 

challenges, with the greatest shortages of qualified 

teachers being felt by marginalised and rural 

communities (UNESCO, 2021) [26]. The scarcity affects 

CBC implementation, as such communities often 

endure a lack of sufficient trained teachers who can 

effectively implement the curriculum. Also, socio-

cultural impediments, for example, gender inequalities, 

account for the asymmetrical participation of teachers in 

professional development activities, especially female 

teachers, who may also face obstacles to opportunities 

in leadership (Unterhalter et al., 2020). 

3. Another crucial problem is the lack of culturally 

responsive teaching in the majority of CBC models, 

with great disregard for the plural linguistic and cultural 

backgrounds of students. This disconnection erodes the 

effectiveness of the curriculum and lessens its ability to 

address various learning needs (Nyamnjoh, 2018; 

Sifuna & Obonyo, 2019 [24]). 

4. Furthermore, curriculum misalignment has hindered the 

effective implementation of the Competency-Based 

Curriculum (CBC). The current South African school 

curricula place a strong emphasis on content knowledge 

and subject-specific outcomes, typically assessed 

through tests and examinations. This emphasis may not 

fully align with the holistic, skills-oriented approach 

advocated by the Competency-Based Curriculum 

(CBC), which is generally assessed through 

performance-based methods. This misalignment 

complicates efforts to integrate competency-based 

teaching and assessment within existing curricular 

structures (Mokoena, 2020). 

 

4.2 Findings from the focus group discussions 

The presentation of findings follows the structure of the 

research questions, addressing the following key areas: 

1. Teacher’s perception on Preparedness and Professional 

Development – Examining the extent to which teachers 

are trained and supported to implement CBC. 

2. Institutional and Policy Support – Assessing the role of 

government policies, curriculum guidelines, and 

stakeholder collaboration in facilitating CBC adoption. 

3. Challenges in Implementation – Identifying obstacles 

such as resource constraints, resistance to change, and 

assessment complexities. 

4. Best Practices and Lessons Learned – Highlighting 

successful CBC implementation strategies from various 

African countries. 

 

By structuring the findings according to these research 

questions, the study provides a clear and systematic analysis 

of the factors shaping CBC implementation in Africa. The 

following sections delve into each of these areas, drawing 

from empirical data, literature, and case study insights. 

4.2.1 How do teachers in Africa perceive competency-

based curricula in shaping their professional identity 

and teaching practices? 

Research shows that many teachers view CBC positively as 

it promotes learner-centered teaching, problem-solving 

skills, and real-world application of knowledge (Kafu & 

Simiyu, 2020). Some teachers believe that CBC enhances 

their professionalism by emphasizing skills-based 

methodologies and school-based activities and assessments. 

This aligns with studies from Kenya and Uganda, where 

teachers have expressed professional satisfaction in 

producing graduates who are independent and capable of 

applying their knowledge in real-life situations (Obiero, 

2019; Mpapalika, 2021) [18, 12]. One respondent had this to 

say; 

 

“CBC is a great opportunity to the nation to produce 

graduates with life skills and are self-dependent with 

competencies enough to perfectly manage on their 

own upon graduating” 

 

Another respondent said;  

 

“There is a professional satisfaction that comes with 

producing learners who are independent, responsible 

over their general actions in society” 

 

Yet another said;  

 

“from what I have read, CBC teaching practices are 

effective and ensuring maximum knowledge retention 

among learners as it says what you do you do not 

forget” 

 

Yet another respondent added that  

 

“The new CBC teaching practice gives learners a 

chance to express self freely unlike when a teacher 

supplies all the information alone”  

 

From the responses above it shows that teachers perceive 

CBC as a tool to help improve teaching and learning. As 

regards opportunities. 

However, skepticism remains, as some teachers perceive 

CBC as a top-down policy change that lacks sufficient 

training and resources for effective implementation. Studies 

from Uganda and Zambia indicate that teachers struggle 

with inadequate instructional materials, infrastructure, and 

support systems, leading to challenges in implementing 

school-based assessments (SBA) and practical lessons 

(Tumwesige, 2020; Chishimba & Mukuka, 2022; Bwembya 

and Daka, 2022) [25, 6, 4]. 

One respondent said;  

 

“Teachers struggle with limited resources that even 

SBA have been a challenge with school administrators 

refusing to procure apparatus and chemicals, how will 

CBE be considering it is practical based?”  

 

 Another respondent said; 

 

“We struggle with limited teaching and learning 

materials, laboratories for both science and computer, 

how will CBC work effectively?“ 

 

4.2.2 What opportunities and challenges do teachers face 

in implementing CBC, and how can their voices 

influence policy and curriculum reforms? 

i. Opportunities: 

The following are some of the opportunities:  

Teachers’ feedback can help shape curriculum adjustments, 

ensuring practical and contextual relevance. Research has 
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revealed that Digital learning tools can complement CBC 

implementation, especially in aiding teachers on how to 

prepare lessons that incorporate methodologies that can 

enhance 21st century skills in the learners. One respondent 

had this to say;  

 

“CBC is a great opportunity for the Government to 

listen and learn from the teachers who interact with 

the learners and the syllabi as we have a better 

chance to get the view before a final draft if drawn”  

 

Teacher participation in curriculum reform through 

Teachers' feedback can shape curriculum adjustments, 

ensuring practical and contextual relevance (Wamae et al., 

2022). 

Another respondent said;  

 

“CBC presents teachers with an opportunity to grow 

their skills by doing things differently, at the same 

time passing on or exposing new skills to the learners 

during practical hands on activities”  

 

Advocacy for competency-based teacher practices and 

assessments in CBC shifts focus from student test scores to 

evaluating teachers based on pedagogical competencies and 

instructional quality is supported by Musyoka & Ngugi, 

2023. Furthermore, CBC provides increased advocacy for 

competency-based teacher assessments and evaluations 

rather than relying solely on learners and students test 

scores, an opportunity education standards officers can 

grasp and ensure to come up with effective tools on how to 

achieve this.  

ii. Challenges: From dest review search, several studies 

highlight common barriers to CBC implementation across 

African nations: 

a) Limited teacher training and professional 

development: Many educators lack sufficient training 

in CBC methodologies, making it difficult to shift from 

traditional teaching practices to learner-centered 

approaches (Ochieng’ & Amimo, 2022) [19]. 

b) Inadequate teaching and learning materials: 

Countries like Kenya and Zambia struggle with the 

provision of CBC-aligned textbooks, ICT resources, 

and laboratory equipment, limiting practical, skills-

based learning (Wasanga et al., 2021). 

c) Large class sizes and heavy workloads: High student-

teacher ratios hinder individualized instruction, making 

it difficult to assess and support learners effectively 

(Ndungu et al., 2020) [16]. 

d) Misalignment between assessment practices and 

CBC objectives: Many African countries still rely on 

examination-driven systems, which contradict CBC’s 

emphasis on formative and competency-based 

assessments (Bunyi, 2021). 

e) Resistance to change: Teachers and stakeholders 

accustomed to knowledge-based curricula often resist 

CBC due to fears of additional workload and unclear 

expectations (Amollo & Lilian, 2021). 

 

4.2.3 How can teacher education programmes in Africa 

be redesigned to enhance professionalism and 

effectiveness through a competency-based approach? 

This can be done through actions such as allowing teachers 

to develop different lesson plans during a workshop, try it 

out on the peers to see how competencies can be 

communicated to the learners during a lesson.  

4.2.4 Commendations for Strengthening Teacher 

Education in Africa: The following are the commendations 

arising from the research findings;  

4.2.4.1 Investing in teacher training and professional 

development: Pre-service and in-service training should 

focus on learner-centered pedagogies, formative 

assessments, and digital literacy to meet modern education 

demands (Jwan & Kisaka, 2021) [10]. 

4.2.4.2 Integrating CBC methodologies into teacher 

training programs: Training institutions should equip 

educators with hands-on CBC strategies and practical 

teaching models (Ndung’u et al., 2020) [16]. 

4.2.4.3 Strengthening mentorship and continuous 

professional development: Teacher regulatory bodies 

should collaborate with partners to provide ongoing CBC 

training and peer learning networks (Tumwesige, 2020) [25]. 

4.2.4.4 Aligning assessment strategies with CBC 

principles: National examination councils should develop 

assessment tools that emphasize competency-based learning 

rather than rote memorization (Wasanga et al., 2021). 

4.2.4.5 Developing localized CBC frameworks: Training 

programs should consider cultural, economic, and 

infrastructural constraints unique to different African 

contexts (Mogambi et al., 2021) [11]. 

4.2.4.6 Encouraging collaboration and communities of 

practice: Platforms for teachers to share best practices, 

experiences, and challenges in CBC implementation should 

be established (Musyoka & Ngugi, 2023) [14]. 

4.2.4.7 Monitoring and evaluating CBC implementation: 

Policymakers should intensify monitoring and act on teacher 

feedback to improve CBC execution (Obiero, 2019) [18]. 

4.2.4.8 Introducing incentives for CBC-certified 

teachers: Professional growth and compliance with CBC 

standards should be encouraged through recognition and 

rewards (Mpapalika, 2021) [12]. 

The findings suggest that while teachers across Africa 

recognize the benefits of CBC, challenges related to 

training, resources and assessment must be addressed for 

successful implementation. Strengthening teacher education, 

providing professional development and ensuring effective 

policy reforms are key to realizing the full potential of CBC 

in Africa. 

 

4.3 Lessons from African Nations: Guiding Zambia’s 

Competency-Based Curriculum Implementation in 2025 

As Zambia prepares to implement a CBC starting from- 

2025, the experiences of other African nations, such as 

Kenya, Uganda, and South Africa, offer valuable lessons 

that can guide the country’s own implementation strategy. 

By examining the successes and challenges faced by these 

countries, desk review search demonstrated that Zambia can 

adopt and adapt best practices, while avoiding common 

pitfalls. Below are key lessons Zambia can learn along with 

their implications: 

4.3.1 Addressing Resistance and Change Management 

1. Lesson: Resistance to CBC was often a significant 

challenge in various African countries, arising from a 

lack of understanding or fear of the new curriculum 

model. 

2. Implication: Zambia needs to plan for effective 

change management strategies to overcome resistance. 

This involves conducting awareness campaigns to 
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educate teachers, parents, and communities on the 

benefits of CBC. It is also important to involve 

teachers in the reform process, ensuring they feel 

supported and confident in their ability to implement 

the new curriculum. 

 

4.3.2 Prioritizing Teacher Capacity Building 

1. Lesson: In countries like Kenya and Uganda, sucessful 

CBC implementation was heavily reliant on teacher 

preparedness. Comprehensive teacher training 

programs and continuous professional development 

(CPD) opportunities were key to ensuring that teachers 

were equipped to manage the demands of CBC. 

2. Implication: Zambia must prioritize the professional 

development of its educators at all levels, ensuring that 

lecturers and teachers are adequately trained in CBC 

pedagogy, assessment methods, and learner-centered 

approaches. Implementing ongoing CPD programs will 

ensure that teachers remain confident and effective in 

their roles. Failure to provide adequate training could 

lead to inconsistent implementation and poor learning 

outcomes. Thereby hindering teachers from adding a 

voice to the process.  

 

4.3.3 Gradual and Phased Implementation 

1. Lesson: Both Kenya and Uganda adopted phased 

approaches to CBC implementation, allowing for 

adjustments based on feedback and experience. 

2. Implication: Zambia can benefit from introducing CBC 

gradually, piloting it in select regions or schools before 

rolling it out nationwide. This phased approach would 

allow time for teachers, schools, and educational 

stakeholders to adjust, while providing space for the 

identification and resolution of implementation 

challenges. It would also allow policymakers to fine-

tune the curriculum based on real-time feedback from 

the field. 

 

4.3.4 Stakeholder Engagement and Community 

Involvement 

1. Lesson: In countries like Uganda, CBC success was 

attributed to the involvement of key stakeholders, 

including teachers, parents, and community leaders, in 

the curriculum development process. 

2. Implication: Zambia should ensure inclusive 

stakeholder engagement from the start of the CBC 

implementation process. This includes holding 

consultations with teachers, educational administrators, 

parents, and community members to ensure that the 

curriculum reflects local needs and values. By 

amplifying teachers’ voices and involving them in 

curriculum discussions, Zambia can foster ownership 

and commitment from the education community, 

which will be crucial for the success of CBC. 

 

4.3.5 Resource Allocation and Infrastructure 

Development 

1. Lesson: In several countries, including Kenya, 

inadequate resources and infrastructure were 

challenges that hindered CBC effectiveness. Successful 

implementations were those where governments 

prioritized the allocation of resources, including 

textbooks, technology, and other learning materials. 

2. Implication: Zambia must ensure adequate resource 

allocation to support CBC. This includes investing in 

modern educational materials, technology, and teacher 

resources. The Zambian government should partner 

with both public and private sectors, as well as 

international donors, to bridge any resource gaps. 

Infrastructure development in rural areas, including 

the provision of ICT tools, would be essential to ensure 

equitable access to CBC for all learners. 

 

4.3.6 Continuous Monitoring and Evaluation 

1. Lesson: Regular monitoring and evaluation (M&E) 

systems were vital in assessing the effectiveness of 

CBC and identifying areas for improvement in 

countries like Kenya and Uganda. 

2. Implication: Zambia should establish a robust M&E 

system to track the progress of CBC implementation 

and get feedback on the implementation process. This 

system should not only focus on learner outcomes but 

also evaluate teacher preparedness, the effectiveness of 

training programs, teachers’ practices and the quality of 

instructional materials. Through continuous monitoring, 

Zambia can make evidence based data-driven 

decisions and adjust strategies to enhance the impact of 

CBC. 

 

4.3.7 Fostering Collaboration among Educational 

Stakeholders 

1. Lesson: Collaboration among government bodies, 

teacher unions, school administrators, and civil society 

was critical to CBC's success in other countries. 

2. Implication: Zambia could enhance the CBC rollout by 

fostering collaborative partnerships between 

government agencies, teacher associations, non-

governmental organizations (NGOs), and other 

stakeholders. This collective effort can help to address 

challenges in curriculum design, resource distribution, 

and teacher development, ensuring a more unified 

approach to CBC implementation. 

 

5. Conclusion 

As Zambia prepares to implement the CBC in 2025, the 

experiences of countries like Kenya, Uganda, and South 

Africa offer valuable lessons on teacher empowerment, 

resource allocation, stakeholder engagement, and phased 

implementation. While CBC has the potential to transform 

education and enhance learner competencies, addressing 

challenges such as teacher preparedness, resource 

constraints, and stakeholder resistance is crucial for its 

success. A well-executed CBC requires a cohesive approach 

that prioritises collective action among policymakers, 

educators, teachers and stakeholders. At the heart of this 

reform is the empowerment of teachers, who play a critical 

role in fostering lifelong learning and equipping students 

and learners with the competencies needed to thrive in a 

rapidly evolving world. "Amplifying Teachers' Voices in 

Advancing Teacher Education and Professionalism" 

underscores their essential role in shaping the future of 

education. By proactively addressing implementation 

challenges and drawing from both local and international 

experiences, Zambia can establish a more inclusive, 

responsive, and future-ready education system—one that not 

only improves student learning outcomes but also 

strengthens the nation’s overall educational framework to 

meet the demands of the 21st century.  
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Zambia – Implementation Strategies for Policy Recommendations 

S. No. Policy Recommendation Implementation Strategy Actioning Body 

1. 

Revise teacher licensing to 

include CBC-specific 

competencies as a requirement. 

Amend Teacher Licensing Requirements: 

▪ Collaborate with the Teaching Council 

of Zambia (TCZ) to revise teacher 

certification exams, integrating 

competency-based questions that assess 

practical teaching skills. 

▪ Set Up CBC-Accredited Teacher 

Training Centers: Establish accredited 

centers that offer specialized CBC 

certification programs for teachers, 

especially in areas like STEM and 

vocational education. 

▪ Continuous Monitoring and 

Assessment: Implement a system where 

teachers’ classroom practices are 

observed, assessed and later evaluated to 

ensure they meet CBC standards before 

full licensing is granted. 

TCZ, 

ECZ UNIVERSITIES 

 

TCZ 

2. 

Mandate competency-based 

training for all newly trained 

teachers. 

 

▪ Integrate CBC in Teacher Education 

Programs: Ensure that all teacher 

training programs include a compulsory 

CBC module. This can be introduced in 

collaboration with teacher training 

colleges and universities. 

▪ Train Teachers how to create lesson 

plans, formulate assessment tasks from 

the teaching tools, and develop 

pedagogies of effective lesson 

deliverythat measures key competence 

outputs. 

▪ Mentorship Systems: Create 

mentorship programs where 

experienced teachers train newly 

qualified teachers in the practical 

application of CBC. 

▪ Teacher Support and Resource 

Centers: Set up resource centers where 

teachers can access CBC-related 

materials, lesson plans, and teaching 

tools. 

DirectorateUniversities 

 

ECZ 

 

Teacher Education Institutions 

 

TCZ 

TESS 

NSC 

ECE 

3 

Provide digital learning 

platforms to support teacher 

professional development in 

CBC 

Develop Online Learning Platforms: 

▪ Launch a national digital platform for 

teacher professional development in 

CBE, featuring interactive lessons, 

webinars, and peer forums. 

▪ Train Teachers in Digital Literacy: 

Offer digital literacy courses to teachers, 

ensuring they can navigate the online 

training platform and incorporate 

technology into their lessons. 

▪ Collaborate with EdTech Companies: 

Partner with EdTech companies to 

provide free or subsidized access to 

digital tools designed for CBE. 

TCZ 

CDC 

ECZ 

STANDADRDS TESS 

NSC 

D-SEC 

D-PRIM 

D-ECE 
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